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The Impact of Using Written Retelling Strategy on Improving Reading Comprehension 
Achievement and Retention for Ninth Graders  in Palestine 
The study aims at investigating the effectiveness of using written retelling strategy(WRS) on 
improving reading comprehension achievement and retention. 
The study handles the following reading comprehension skills, retention of information 
embedded in the reading text, relating to  real life experience  and expressing opinions. 
To answer the questions of the study, the researcher adopted the quasi- experimental approach. 
The researcher purposively select a representative sample of (72) ninth graders from Amena 
Bent Wahab Secondary School for girls in Rafah. The participants were distributed into two 
equivalent groups, each of which consisted  of (36) students.  
WRS  was used in teaching the experimental group, while the traditional method was used with 
the control one during  the second term of the school year (2011-2012).An achievement test was 
designed and validated to be used as a pre–post test. In addition, the researcher prepared an 
interview to investigate students' opinions towards the written retelling strategy as a new 
strategy in learning reading texts. The data of the study were  analyzed by using T-test 
independent sample. Effect size technique was used to measure the effect size of written 
retelling strategy on the experimental group in each scope of the text. The results  of the study 
revealed that the written retelling strategy was effective in improving reading comprehension 
achievement and retention. Taking into account this large impact that the findings showed, the 
researcher recommends the use of WRS to develop reading comprehension skills and retention. 
Moreover, she recommends the use of the same strategy  to develop  other English language 






Abstract in Arabic 
 
إعادة سرد الموضوع كتابيا في تحسين مهارات القراءة و الفهم و  أثر استخدام إستراتيجية
 التذكر لدى طالبات الصف التاسع األساسي في فلسطين
 ملخص الدراسة
تيدف ىذه الدراسة إلى بيان مدى فعالية استخدام إستراتيجية إعادة سرد الموضوع كتابيا عمى مدى التحسن المتوقع 
والتذكر لدى طالبات الصف التاسع األساسي بمدرسة آمنو بنت وىب الثانوية حدوثو في ميارات القراءة والفيم 
ىي استرجاع المعمومات التي وردت في  يارات المستيدف تحسينيالمبنات بحافظة رفح. ومن الجدير بالذكر الم
بداء الرأي الشخصي لمطمبةبالمواقف الحياتية الح ياربطو النص,  المنيج شبو  ةالباحث . استخدمتفييا قيقية وا 
طالبة من طالبات الصف التاسع  27عينة عشوائية مؤلفة من تالتجريبي لإلجابة عمى أسئمة الدراسة حيث اختار 
كل منيا  تتكونالثانية تجريبية,  وساوي عمى مجموعتين: األولى ضابطة يا بالتتفي مدرسة آمنو بنت وىب ووزع
با عمى استخدام إستراتيجية إعادة سرد الموضوع كتابيا في لقد تمقت المجموعة التجريبية تدريطالبة . و  63من 
, كما لدراسة نفس الميارات تقميدياً  دراسة ميارات القراءة والفيم و التذكر بينما تمقت المجموعة الضابطة تدريباً 
لمحصول , و قامت بتحميل إجابات الطالبات في االمتحانين إحصائيا قبمي وبعدى اً تحصيمي اً ة امتحانالباحثطبقت 
بينما كان مستوى التقدم  التجريبية  قبل وبعد تنفيذ البرنامج. جاءت النتائج ايجابية بالنسبة لممجموعة عمي النتائج
كما قامت الباحثة بإعداد مقابمة لالطالع عمي آراء الطالبات حول  ضعيفا لدى طالبات المجموعة الضابطة.
إلى نتائج البحث فقد  استناداً و  في تعمم ميارة القراءة الفاىمة. استخدام إستراتيجية إعادة سرد الموضوع كتابيا 
 القراءة والفيم والتذكر كما أوصت سرد الموضوع كتابيا لتطوير ميارات ة باستخدام إستراتيجية إعادةالباحث أوصت
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Reading is the most important key of all sources of knowledge. Many students can 
easily understand what they are  listening to or seeing, but they cannot  understand the 
written materials because they cannot read. So, they fail in their exams at school and  
cannot understand many things happening  around them. In this concern, Swihart (2009, 
p.2) stated that ''reading is a very pivotal skill in our life and it is important for the mind 
and the success of students' academic career as people who cannot read well, don't do 
well in school and lose a lot of important things in life.''     
Reading comprehension is the goal of reading and it is, without any doubt, one of the 
most lifetime useful skills that go beyond the classroom setting. Students who have 
excellent reading comprehension are able to succeed inside and outside the school. 
Unfortunately, comprehension  skills are not natural skills of students, but rather must 
be self–taught or taught by someone else. Moreover, it is the most difficult skill to 
master, especially for EFL students as in Palestine since all elementary and secondary 
students suffer from reading comprehension skills. Consequently, teachers should teach 
comprehension strategies to their students  to improve their reading comprehension 
achievement.  
Retelling can be an effective reading comprehension strategy for proficient and less 
proficient readers where it has  the added bonus of teaching comprehension, while 
providing a format for assessing it. When a learner retells the content of a reading 
selection, the reader takes responsibility for understanding and then communicating that 
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understanding. Accordingly, the main concern of this study will be directed to the using 
of written retelling strategy (WRS) for improving reading comprehension and retention, 
where retelling, as Rog (2003) stated, provides an opportunity for readers to process 
what they have read by organizing and explaining it to others. It also reinforces 
sequencing since it demands remembering information events, and processes, it 
encourages interacting with the text form; a variety of perspectives. Researches 
indicated that retelling increases both the quantity and quality of what is comprehended.  
Moss, Leone & Dipillo (1997)stated that '' Written retellings allow children to play an 
active role in reconstructing expository texts. They require children to reconstruct 
materials they have read in their own form, which requires clear understanding of what 
has been read. They serve as an assessment tool as teachers can see how much 
information was retained after reading or listening to a text. Additionally, they give 
teachers insights about children's knowledge of genre and their ability to organize 
information. Moreover, they allow children to record their thoughts about the 
connections between their own lives and the books they are reading''. Moreover. It's 
thought that WRS enhances student's ability to retain previously learnt information. 
That is , through the written retelling activity, the student has to recognize the texts in a 
new form. Consequently, she/he exerts mental effort to retain the missing  part of the 
information to fill in the gaps of the new structure of the text. In this concern, Searfoss  
and Readence (1994)  found out that ''story retelling is an appropriate assessment tool 
for use with ESL students. General inquiries provide more opportunities for children to 
express everything that they remember, which may be more than they are able to do 
when specific questions are asked. Children are required to do most of the talking, 
consider what they have read, and formulate their thoughts to express a true 
understanding of what they have read.'' So, retelling as a comprehension strategy 
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encourages readers to attend to the meaning of the text, reinforces elements of story 
structure such as characters, setting and plot, requires readers to distinguish between key 
ideas and supporting details and encourages communication and oral language 
development. Moreover, Retelling  allows teachers to gain insight into what a student 
views as important  and also how the  students organize  information and retain it. 
1.2 The need and rational for the study: 
The researcher of the current study has spent eight years in teaching English in 
Governmental schools. Consequently, She noticed that EFL students in Gaza faces 
many difficulties in reading comprehension. As a result, the researcher tried to find a 
useful strategy to facilitate learning reading comprehension by reviewing some previous 
studies in this concern. The researcher found that retelling strategy is a very pivotal one. 
Moreover, there is not any research deals with such topic in Gaza Governorate. 
1.3 Statement of the problem: 
The problem is that English as a Foreign language(EFL) ninth graders in Rafah 
Governorate are unable to understand  reading comprehension texts. Based on the  
researcher's experience as a teacher in governmental schools for eight years, this 
weakness can be  attributed to the following causes: 
- Lack of reading strategies.  
- Lack of higher order thinking skills(HOTS). 
- Lack of vocabularies.  
- Lack of the knowledge of  text organization. 
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So, the researcher decided to utilize the new reading strategy(WRS) in order to improve 
the readers' ability to understand and analyze the reading comprehension texts. 
1.4 Research questions : 
To achieve the purpose of the study, the research addressed the following questions : 
The Principal  Question: 
'' What is the impact of using written retelling strategy on improving reading 
comprehension achievement and retention  for the ninth graders in Amena Bent Wahab 
Secondary School?      
 The following minor questions emanated from the above principal one : 
1- Are there statistically significant differences at (α≤0.05) in the level of reading  
comprehension achievement among students who learn reading comprehension 
through written retelling strategy(experimental group) and those who learn reading 
comprehension through traditional methods  (control group)? 
2- Are there statistically significant differences at (α≤0.05)in the level of retention of 
information embedded in the reading text  among students who learn reading 
comprehension through written retelling strategy (experimental group) and those 
who learn reading comprehension through the traditional methods (control group)? 
3- Are there statistically significant differences at (α≤0.05) in the level of relating  
texts to personal experience among students who learn reading comprehension 
through written retelling strategy (experimental group) and those who learn reading 
comprehension through the traditional methods (control group)? 
4- Are there statistically significant differences at (α≤0.05) in the level of expressing 
opinions among students who learn reading comprehension through written 
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retelling strategy (experimental group) and the students who learn reading 
comprehension through the traditional methods (control group)? 
1.5 Research Hypotheses: 
To answer the questions of the study, the following non directional hypotheses were 
tested: 
1- There are statistically significant differences at (α≤0.05)in the level of reading 
comprehension achievement among students who learn  reading comprehension 
through written retelling strategy (experimental group) and those who learn reading 
comprehension through traditional methods (control group). 
2- There are statistically significant differences at (α≤0.05) in the level of  retention  of 
information embedded in the reading text among students who learn reading 
comprehension through written retelling strategy (experimental group) and those  
who learn reading comprehension through traditional methods (control group). 
3- There are  statistically significant differences at (α≤0.05) in the level of  relating 
texts to personal experiences among students who learn reading comprehension 
through written  retelling strategy (experimental group) and those who learn 
reading comprehension through traditional methods (control group).  
4- There are  statistically significant differences at (α≤0.05) in the level of expressing 
opinions among students who learn reading comprehension through written 
retelling strategy (experimental group ) and those who learn reading comprehension 
through traditional methods (control group). 
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1.6 Purpose of the Study: 
The overall purpose of this study is to recognize ninth grade students' reading 
comprehension achievement through the use of written retelling strategy. Accordingly, 
related recommendations may be offered. 
1.7 Significance of the Study: 
The significance of this study emerges from the fact that retelling strategy has proved to 
be effective in different EFL contexts as it was clearly shown in the reviewed previous 
studies. Moreover, to the best of the researcher's Knowledge, it is the first study to 
utilize (WRS) in the field of  teaching English in Palestine. For this reason, the study 
may be  highly significant to the following groups: 
a. The Teachers: 
It may help English language teachers to teach reading comprehension through (WRS). 
b. The Supervisors: 
This study may stimulate specialists' and supervisors' interests in conducting training 
courses for their teachers to enhance using (WRS) in their classes. 
c. Syllabus Designers: 
Syllabus designers may benefit from this study to modify and organize English 




1.8 Limitations of the Study: 
The study was applied within the following limitations: 
1- It was a ten-week study in the second term of 2011-2012 scholastic year. 
2- It was confined on grade nine female students enrolled at Amena Bent Wahab 
secondary school in Rafah. 
3- It was limited to the reading comprehension  passages in the last ten units in 
English for Palestine 9. 
4- The study will improve some of  reading comprehension sub-skills ( immediate 
retention of information embedded in the reading text and relating texts to 
personal experience and expressing opinions). 
1.9 Definitions of the operational terms: 
The following section presents the definition of the terms used in the study: 
Reading comprehension: 
Badr El Deen (2011, p.11) defines comprehension as ''the ability to interact with a text 
to construct meaning or to convey the author's message through employing an 
integrated process that involves cognitive and meta cognitive strategies''. 
The  current researcher defines reading comprehension as  the process of extracting and 
constructing meaning  through interaction with written language, or it is a process of  
combining prior knowledge and the new information in the text to  generate new 
material through which he/she can relate the author’s experience to his/her own. As a 




Reading Comprehension skills: 
Peterson (2008, p.1) defines a comprehension skill as'' an activity that students complete 
for the purpose of learning about features of text like main idea or cause and effect''.   
The researcher defines comprehension skills as the activities which enable learners to 
decode the written language into meaning and achieve the main aim of reading. 
Written Retelling: 
Morrow (1989, p.40) defines retelling as '' post reading or post listening  recalls in 
which readers or listeners tell what they remember either orally or in writing''. 
The researcher  defines it  as an active mental thinking process that enables the learner 
to re- produce the already read material in a new written form. While doing that, 
a learner has to retain what she/he has read, discover relations, fill in the gaps in his/her 
own understanding, combine his/her previous information and adds his/her opinions to 
generate a newly born material. 
Retention: 
The  researcher defines retention as the ability to recall  the information embedded  in 
the text from the  short memory ( immediately after reading ).  
Strategy: 
The researcher defines the strategy as a process with specific objectives that involves 
many steps to solve a problem. It includes planning, executing, monitoring and 





Impact refers to the positive effect that the researcher hopes to achieve on the level of  
reading comprehension achievement as a result of using retelling strategies. 
Ninth graders: 
Ninth graders are students aged between fourteen and sixteen years old .They have been 
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This chapter consists of two sections; theoretical framework and previous studies. 
Section (A): Theoretical Framework 
Introduction 
This section of chapter two consists of two domains; the first discusses the concept, 
variations, history, strategies, and advantages of retelling. Domain two discusses the 
concept of reading comprehension, reading comprehension theories, skills and sub-
skills and the levels of reading.  
2.1 Retelling strategy 
2.1.1 What is retelling? 
Retelling is a word that starts with the prefix ''Re'' which refers to doing something 
again. ''Tell'' is an ancient verb which means delivering a message to a listener.  So, it is 
redoing or reconstructing something. This leads us to say that it is a sophisticated 
activity that requires the reteller to collect items, organize, find the relation among them 
in order to reconstruct and introduce them in a new form that keeps up the meaning and 
the theme. In other words, it is expressing an experience that the reteller has passed in a 
personal form and his/her own understanding and opinion to the core matter. 
According to Rog (2003), when we read, each of us brings a unique set of background 
experience to the task. As reading is a matter of interaction between the reader and the 
text, each reader interprets a text uniquely depending on his own experience, 
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perspectives and understanding. When we invite readers to respond to reading, we invite 
them to recreate and share their understanding of the text. 
According to Koskinen et al. (1988, p.892), 
- Retelling encourages readers to attend to the meaning of the text. 
- It reinforces the elements of story (text) structure, such as characters, setting and 
plot. 
- It requires readers to distinguish between key ideas and supporting details. 
- It encourages communication and oral language development. 
2.1.2 Retelling is not recalling: 
It's not mere listing events. It is a matter of analysis, reflecting, explaining and 
elaborating and reconstructing the text in a new form keeping up the theme and 
revolving around the core. Rhodes & Shanklin (1993), claim ''simply recalling selected 
events or facts from a story or informational text is not the same as retelling. Moreover, 
Gambrellet al. (1991), state '' when children retell stories in a comprehensive manner, 
they reflect on the texts and make distinction between the  actual words on the page and 
the meaning behind them. 
2.1.3 History of telling and retelling: 
Retelling is an ancient process. It is as ancient as history. Retelling was the means of 
keeping and  transmitting history and Man's civilizations before constructing symbols 
and a means of writing. 
In Islam, retelling was the only means to transmit Koran and Sunna before starting 
keeping written records. To illustrate, Jibreel, the Archangel, delivered the Koran to 
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Prophet Mohamed (peace be upon him). In turn, the Prophet told it to Muslims to teach 
them. Anyway, this retelling process did not receive any intervention, change or 
reflection. However, Sunna and Hadeeth represented the retelling process included the 
explanation, the illustration of Koran, and the synthesis in the form of Hadeeth and 
other prophet's instructions. In addition, when Hadeeth was collected, it was collected as 
a series of retelling processes.  
2.1.4 Variations of Retelling: 
Although most retellings are verbal reproductions of what has been read or listened to, 
the chart below shows various forms of retellings. 
Chart(1) 
Variations of Retelling 
Meaning Types  of Retelling 
 Listening to spoken material and retelling it orally . Oral to Oral 
 Listening to spoken material and retelling it in written forms . 
Oral to written 
Reading a written material and retelling it orally Reading to Oral 
Reading a written material and retelling it in written forms 
Reading to Written 
Viewing a film and retelling it orally 
Viewing to Oral 
Viewing a film and retelling it in writing 
Viewing to written 
 
It can be clearly seen from chart(1) that all variations of retelling can be categorized 
under two main types: oral and written. 
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2.1.4.1 Oral Retelling 
Oral retelling is a measure of reading comprehension assessments. That is, a reteller has 
to remember events, recognize them, find the connection in between, infers the theme, 
to deliver the text or the story in a novel, logical and meaningful form. The theory 
behind the retelling strategy is based upon the supposition that, as they read, readers try 
to make sense of the text. Goodman(1982, p.301), claim ''Retelling after reading 
provides another opportunity for the reader to continue to construct the text''. 
2.1.4.2 Written Retelling 
On the content level, written retellings are very similar to oral retellings except that 
instead of reading a story or a text and describing it aloud, students are asked to write 
everything they can recall after reading. This is based on the idea that reading and 
writing share the same components. Kutz and Roskelly (1991), state ''Reading and 
writing share many of the same developmental components and are mutually 
reinforcing. That is because the two domains share such similar features and follow a 
common developmental process. When reading is taught, written letters, words and 
sentences represent the content of the material to be developed. No one can write 
without being able to read what has been written. That is different from listening and 
speaking; normal people can listen and speak even if they are illiterate. Teaching – 
learning reading and writing are not separated. ''teaching reading and writing together 
may prove beneficial in making learning more efficient (Fitzgerald &Shanahan, 2000). 
Further, reading comprehension can be enhanced through writing techniques such as 
note taking. Cornelius and Owen (2008) claim ''Note taking can lead to more active 
engagement in the learning process''.  Thus, written retelling is not a matter of copying 
the previously read material, but it is an active process that requires students to be 
37 
 
engaged in deep thinking to explore the relation between ideas, read between lines to 
find clues, explore cause and effect, add previous knowledge from his/her own 
schemata, and then reconstruct the ideas and events in a new form stamped with his/her 
personality. 
To conclude, written retelling cannot be achieved without deep comprehension of texts, 
and mutually, it is a sign of comprehension. In this concern, Brown and Cambourne 
(1987), discuss the relation between written retelling and reading ability. They state 
''Features of text that children are asked to read and retell are internalized by children in 
two ways. First, written retellings contain some or all the events, characters, and 
meanings of original texts. Second, there is evidence of similar vocabulary and 
phraseology, The researcher thinks  that retelling is a process that enhances deep 
thinking, inference behind lines, critical thinking and creative thinking. To illustrate, 
although a reteller revolves around the same theme, the events, the characters and the 
setting of the original text or story, he/she has to put his /her thumb print on the newly 
born body of the text, consciously or subconsciously. He/ She makes effort to generate 
it in an a new form, he has to judge characters, events and setting. He /She may state an 
opinion or hypothesize another sequence of the events suggesting another result. Doing 
all of that leads to a higher level of comprehension. 
2.1.5 Similarities and differences between written and oral retellings: 
Retelling as a reading comprehension strategy either oral or written is similar in content 
and procedure. That is, the reader has to go through the same steps starting from the 
first time reading to synthesize the newly born retold text. The differences are in 
discourse characteristics; spoken or written and way of performance. To illustrate, 
written discourse is more complex and integrated than the spoken one. This  complexity 
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is attributed to the crucial need for producing full sentences, long forms and to create 
frequencies of subordinate clauses, relative clauses, participial phrases, appositive 
phrases and passive phrases. 
Oral retelling is characterized by coordinated sentences, short forms, ellipsis, illustration 
and explanation. It is not only limited to the written expressions but a great part of the 
meaning is concluded from the situation not from the language used only. 
2.1.6 Strategies of retelling : 
Retellers should follow a map line to reconstruct a text or a story. The organization 
process should pass through beginning, middle and end, which matches the original text 
or story. The beginning repeats the introduction with the thesis, the middle posits the 
details and illustration the reteller does and the end represents the conclusion tailed with 
the reteller reflections. 
2.1.7 Teacher's role in retelling process: 
Daniel (2007) states that the role of the teacher during the retelling process is a model of 
good practice in storytelling and as a principal storyteller in the classroom, while the 
researcher sees that the teacher plays a very vital role during all the stages of retelling 
class as follows: 
- Pre retelling : 
A teacher should familiarize students with the retelling conventions; how to focus on 
the main idea, how to support them, how to work in logical order and how to connect. 
- While retelling : 
A teacher provides students with guiding questions . 
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- After retelling : 
A teacher provides feedback related to students' production . 
2.1.8 Advantages of retelling: 
Depending on the researcher's experience of the current study and the  study findings, 
the researcher found out that retelling is a process that involves both cognitive and meta 
cognitive thinking skills. That is a reader has to retain the content information and 
analyze to explore the relation among the components. He/ She  might be in need for 
questioning, inferring, predicting and guessing to be able to recognize the new form of 
the text marked by his/her own finger prints while doing the upper mentioned processes, 
a reader may get the following advantages: 
- Readers can develop concentration while  reading or listening to a specific text 
because they already know that they will reconstruct or retell the text. 
- Retelling develops reading sub strategies (retention of information embedded in 
the reading text, relating text to real life situations and expressing opinions). 
Otherwise, they cannot achieve comprehension which is basic for retelling. 
- Retelling develops mental abilities such as visualization which is necessary to 
support retelling. 
- Retelling is a meaning focus process which develops reader’s habit of focusing on 
meaning. 
- Retelling supports reader's capacity to distinguish main ideas from the supporting 
ones. 
- As retelling requires the reader to reflect on the text, it develops analysis, 
concluding,  judging,  thinking skill or critical thinking skills. 
- Retelling is a synthesis skill which encourages creativity. 
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- Retelling requires the reader to retell the text in a systematic way, so it develops 
the organization ability. 
- Retelling enhances retention ability as a prominent part of retelling process. 
- As retelling needs more than one reading, it helps speed reading . 
- Retelling is an indirect means of developing language items (vocabulary-
grammar- spelling- pronunciation). 
- Retelling supports reading, writing and speaking fluency. 
2.1.9 Advantages of retelling for the teacher: 
According to the researcher's experience of the current study, she sees that the teacher 
may get the following advantages: 
- It helps teachers to attend to the level of retention and understanding achieved 
by the student. 
- It reveals students' ability to recognize the structure of the text and setting items 
in a logical order. 
- It reveals the level of linguistic advantages the students have achieved. 
2.2 Reading Comprehension 
2.2.1 What is reading comprehension: 
Islam highlights the importance of reading comprehension in achieving learning and 
gaining knowledge. That is, the first word of Koran that was delivered to Mohammad 
''peace be upon him'' is'' Read''. This is in Al Alaq Surah. The first word in the Surah is 
''Read '' and the last phrase is ''…..teaches man what he hasn't already known or been 
familiar with''. What is meant in Koran by ''Read'' doesn't mean decoding letters, sounds 
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and words, but reading to achieve comprehension, learning and to expand readers' 
knowledge about the universe man lives in. 
Reading comprehension is the evolution of thought that occurs as we read. True 
understanding happens when readers merge their thinking with the text, ask questions, 
draw inferences, think about what is important, and summarize and synthesize. This 
enables them to use their new understanding to ask further questions and guide new 
learning. This active, constructive, strategic thinking process entails far more than 
simply retelling, Harvey and Goudvis (2008, p.1). Abu Shamla (2010, p.19) defines 
reading comprehension as "the process of decoding and constructing meaning through 
interaction and involvement with a written text". Individuals construct meaning from a 
text as they read, absorbing new information, and comparing it to their pre-existing 
knowledge. 
The researcher concludes that reading comprehension is a matter of interacting between 
the reader and the text. It is not a passive process, but an  active one that  requires 
readers to combine their previous knowledge with the information in the text, analyze 
information, assimilate it to achieve understanding and draw a mental image of the 
message that an author wants to convey. 
2.2.2 The relation between retelling and reading comprehension: 
For more illustration, retelling, either spoken or written, is a meaning-focused output. In 
that concern, Nation and Newten (2009) claims '' The meaning focused output strand 
involves learning through speaking and writing using language productively. Typical 




Consequently, retelling is a productive process aiming at producing a new form of a 
previously read material. One of the main characteristics of the production process is 
that it incites learners to do intentional search in their previous knowledge to fill in the 
gaps which is needed  to achieve comprehensive comprehension of the read or listened 
to material. This, in turn, enables learners to construct the oral or written retold material 
in a new form coloured  with their finger prints. 
It is concluded that successful reproduction or reconstruction cannot be achieved 
without full comprehension. So retelling is a means of achieving full comprehension of 
the received material and comprehension is a power that supports the  retelling process. 
When someone wants to retell a text or a story, he/she has to set the main idea of the 
text he /she wants to write. This can be achieved by skimming the target text to elicit the 
main idea. After that, a reteller wants to support and expand the main idea, therefore, 
scanning the original text for the supporting ideas is a must. In order to produce a well-
organized material, a reteller has to analyze the text to find out the relation among its 
components. In order to judge, evaluate and to reflect, he/she should infer behind lines 
to read the hidden message. All of those processes are means that enable a reteller to 
synthesize any form of material. Anyhow, the previously mentioned processes (i.e. 
skimming, scanning, inference, evaluating and reflecting) are the same processes 
utilized to achieve comprehension. 
To conclude, while the reader is trying to retell a text, he/she utilizes the same strategies 
utilized in achieving comprehension.  
2.2.3 Reading  Theories: 
All branches of knowledge have two aspects; theoretical and practical. On the one hand, 
the theoretical aspect which posits with the principles and the plans of the target topic 
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and on the other hand, the practical aspect which describes methods, procedures and 
techniques of real application. The following are reading comprehension theories that 
include mental model theory, schemata theory and meta cognitive theory. 
2.2.3.1 Mental model theory: 
 Kinstck and Van (1983) point out the mental model theory as a base for achieving 
reading comprehension. They claim that mental model theory describes the whole 
reading comprehension process from the beginning of decoding words to constructing 
the complete meaning in the brain or when the meaning is born complete and healthy. 
Thus, according to Kinstck and Van readers build three levels of mental representation; 
first, verbal representation which refers to decoding word to word or what is exactly 
written. Second; semantic representation, in which meaning of words and meaning 
results from the relations among them is born, then the full model of the meaning is 
generated when readers combine the upper mentioned meaning with the situation. 
Consequently, a complete mental model of the text is created in the reader's brain and 
this is the point when full comprehension is achieved. It can be clearly concluded from 
the mental model theory that comprehension is not a sudden process but a gradual birth 
of meaning. 
2.2.3.2 Schemata  theory: 
Nobody lives without background or world knowledge. Knowledge is acquired 
consciously or is unconsciously packed in a human being mind and operates when 
needed. This knowledge package is referred to as schemata. Ajideh (2003) defines 
schemata as an active organization of post reactions to past experiences which must 
always operate in any well adapted organic response''. In addition, Rumelhart                  
44 
 
(1980,pp.33-58) reports ''All knowledge is packed into units. These units are the 
schemata or cognitive constructions which allow for organization of information in the 
long term memory.''  The researcher thinks that the schemata information paves the road 
to learn. understand or acquire the new pieces of information in a target text. That is a 
matter of adding and finding the relation between the already formed material and the 
new input. It is similar to a painter who adds new lines or colours to this portrait to add  
meaning to it. 
2.2.3.3 Meta cognitive theory: 
 Meta cognitive theory refers to students' conscious awareness of the cognitive 
processes they use and  any thinking related to those processes, Flavel (1976). In 
addition, Ulrike et al (2012) states that the term meta cognition refers to thinking  about 
thinking or  it is  matter  of regulating the learning  steps  that  a learner follows to 
achieve solving  a problem. To explain, readers utilize strategies to understand a text 
when they feel that they cannot understand a specific point, they change their strategies. 
They may reread and ask questions. In other words, it is a matter of controlling and 
orienting mental process towards achieving comprehension. It includes planning to 
choose the best approach to learn, monitoring the learning process and evaluating  
whether the objectives are achieved or not. 
2.2.4 Reading sub -skills: 
Reading is one of the main four skills of language. It is achieved in multiple sub-skills 
which are gradually taught to build the holistic main reading skill. Some of the reading 




Martin and Pressley (1991) state that ''question generation involves asking questions 
while reading and attempting to answer those questions. This strategy makes readers 
more active in the comprehension process and focuses the readers’ attention, 
particularly on the information that will answer the self-generated questions. This 
makes the text content easier to understand and to remember. According to Pressley et 
al. (1992), question generation seems especially useful for learning material from 
expository text. It can be clearly concluded from the previous definitions that 
questioning is a reading sub-skill that keeps a reader alert and concerned with finding 
answer to the suggested question. Asking oneself about specific points apparent or 
hidden helps achieve understanding and support meaning making and critical thinking. 
2.2.4.2 Making connections: 
Connections are links that readers can make between what they are reading and things 
they already know about. Good readers use their own background knowledge and prior 
experiences to make connections. 
There are three different ways that a reader can use to make connections: Text-to-self, 
text-to-text and text–to-world. Duckworth (2009, p.2) confirms that good readers 
connect what they know to what they are reading. Furthermore, Mckown and Barnett 
(2007, p.5) state that students can connect texts to self through drawing, making a chart 
or writing. 
2.2.4.3 Skimming: 
Harmer (2001, p.202) defines skimming as the ability “to take in a stream of discourse 
and understand the gist of it without worrying too much about the details …it  means 
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running your eyes over a text to get a quick idea of the gist of a text)”.  Bielby (1999, p. 
155) confirms that “Skimming is the process of flipping through the pages fairly fast, 
trying to locate the sort of places where you might find what you are looking for”. In 
order to identify a main idea, two questions should be asked:“what is this about?” and 
“what does the writer want to say about this?” Mikulecky (1986, p.2). Moyle (1972, p. 
8) believes that skimming is the most useful skill for locating specific information, for 
classification of material and for revision purposes . 
2.2.4.4 Scanning: 
Scanning means that a reader's brain is seeking specific information, such as words, 
names and answers to specific questions, that is meaningful to him faster than he can 
consciously pay attention to" Bielby (1999, p. 155). According to Harmer (1991, p. 
183),scanning is the ability of students to read a text for particular bits of information 
they are searching for. 
2.2.4.5 Distinguishing facts from opinions: 
Audaini (2011)states ''Students can differentiate facts from opinions when they 
understand the text''. 
2.2.4.6 Summarizing: 
Fountas and Pinnell (1948) state '' Being able to summarize information effectively is an 
invaluable skill for good readers of all ages''. According to Pearson Education 
Incorporation (2009a, p.1of 2), summarizing refers to a reader’s ability to put a written 
or spoken text in a shortened version using his own words. To do this, a reader should 
focus on the main points of the text and some major supporting details as well. 
Similarly, Riverside Unified School District (2004, p. 2) reports that summarizing is a 
47 
 
skill that involves selecting the most important information and restating it in a brief, 
synthesized manner. Accordingly, summarizing means that a reader is capable of 
pointing out the main ideas of the target text overriding unnecessary and extra 
information  and keep them in logical order. 
2.2.4.7 Inference: 
Inference  means using clues from the text combined with readers' previous knowledge 
to find out about something that is not directly stated. It  is a matter of reading between 
lines or eliciting a hidden message. It is one of the  higher order thinking skills that 
requires readers to question and to go through the whole mental image of the text to 
clarify the author's message which is not stated clearly. The meaning produced is 
subjective and personal that it may differ from one to another because each has a 
different schemata. In this concern, Keene and Zimmerman (1997, p. 147) state that 
''When we read, we stretch the limits of the literal text by folding our experience and 
belief into the literal meaning of the text, creating a new interpretation and inference .” 
Likewise, Harvey and Goudvis (2008, p. 4) identify inferring as the bedrock of 
understanding. It involves taking what you know, your background knowledge, and 
merging it with clues in the text to come up with some information that isn’t explicitly 
stated. Inferential thinking helps readers to figure out unfamiliar words, draw 
conclusions, develop interpretations, make predictions, surface themes, and even create 
mental images. 
2.2.4.8 Prediction: 
Prediction is a skill of expecting what the text is about through examining titles and 
pictures or through following the series of events and predicting the following ones. In 
this context, Fountas and Pinnell (2006)state ''Good readers anticipate words, phrases, 
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and sentences and use their knowledge about how language works to narrow 
possibilities when solving words. This anticipation both propels reading forward and 
makes decoding more efficient. As a result, readers are able to focus more attention on 
meaning''. 
2.2.4.9 Sensory images: 
Sensory images refers to the reader’s  mental ability to form  images  gradually while 
and after  reading a text. 
2.2.4.10 Fix-up option: 
During  reading comprehension processes, a reader may stump or face problem in 
achieving comprehension, then he/she stops to think, reads ahead, tries to visualize, asks 
new questions, makes prediction, figures out unknown  words, connects to background 
knowledge and reads illustrations. A reader may use one or all of those options to solve 
the difficulty he/she faces in understanding. 
2.2.5 The relation between retelling, comprehension theories and reading 
strategies: 
The core of the comprehension theories revolves round mental processes involved in 
achieving comprehension by assembling ideas in the text relating them to the reader's 
schemata to achieve full comprehension of the already read material. If those reading 
comprehension theories are applied as strategies to achieve reading comprehension, a 
reader has to skim to get the main ideas, predict, question, scan for specific information, 
judge and evaluate. Similarly, when a reader is asked to retell a text or a story, he/she 
has to use the same reading comprehension strategies. It is necessary to announce that 
without achieving reading comprehension, a learner cannot retell the material in a 
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logical order. He/ She is forced to elicit the main idea through skimming the text, scan 
the text, to provide consequent details starting from the beginning, the middle and the 
end. Moreover, learners have to connect the text to their personal experience and 
recognize characters, setting and main events. Learners also have to answer several 
referential and inferential questions. All those cognitive skills are needed to reconstruct 
the target material in a new form on one hand and to achieve reading on the other hand. 
To conclude, no effective retelling takes place without passing through systematic use 
of reading comprehension strategies. In addition, deep comprehension of a text can be 
represented in a piece of retold material. 
2.2.6 What is the difference between summarizing and retelling ? 
Summarizing means picking the main ideas of a text, sequencing  them in a logical 
order. On the other hand, the reader overrides unnecessary information. Retelling means 
recognizing and sequencing all the details in a logical order and relating them to the 
reader's own experience. 
2.2.7 Levels of Reading Comprehension: 
Nuttall (1996) points out four levels of comprehension; conceptual meaning, Contextual 
meaning, pragmatic meaning and propositional meaning. 
-Conceptual meaning: 





-Contextual or Inferential ( interpretative) meaning: 
Contextual meaning  refers to the  meaning of words and sentences that can be 
understood from the context. 
-Pragmatic meaning: 
The meaning which is generated as a result of interaction between the text and the 
reader's own schemata, beliefs and understanding. 
-Propositional meaning: 
The meaning of each separate sentence according to its components (literal). 
White (2004,pp.1-3) adds another level which is the applied level in which a reader 
adopts the literal and the interpretive material in a process of synthesizing the 
information in a new form. 
 According to Zintz (1978, p.269)comprehension skills are classified into three levels: 
Literal comprehension or the pre interpretive skills, interpretive skills and critical 
reading comprehension. 
Literal (Pre interpretative) comprehension: 
The first level as Zintz (1978, p.269)states is literal comprehension which requires 
getting meanings from the context through such abilities as finding the main idea, 
putting ideas in proper sequence to tell a story or finding pertinent information in 






Zintz (1978, p.270)clarifies that the second level (interpretive level) includes learning to 
anticipate meanings, drawing inferences, drawing generalizations, and selecting and 
evaluating. 
Critical reading ability: 
 The third level, as discussed by Zintz (1978, p.280) is the critical reading ability. He 
reports that one does not believe everything one reads. If one tried, he/she would be 
hopelessly confused. One relates new ideas that he bears, sees, or reads with his 
previous knowledge, or prejudice, and accepts or rejects the new idea. Critical reading 
cannot be done without knowledge. Through knowledge, the reader is able to make 
comparisons and judge the relevance.  
2.2.8 The relation between levels of comprehension and retelling: 
Retelling process provokes a reader to practice all levels of comprehension; otherwise, 
he /she cannot produce the new material. That is, he/she has to decode the text literally, 
relate it to his/her schemata, infer and interpret and then comes to the synthesis phase. It 
is the summit phase when readers produce the production or the retold material. 
Section (B): Previous Studies 
Introduction  
This section investigates the findings of the previous studies relevant to the problem of 
the current study and the strategy utilized to achieve development in students’ 




The first domain includes seven studies confirmed the effectiveness of using written 
retelling strategy in improving language skills. 
The second domain includes ten studies which affirmed the impact of using written 
retelling on improving reading comprehension. 
The third domain includes three studies  proving that written retelling improves 
reading  comprehension achievement and retention. 
2.3 Studies related to the effect of written retellings on improving 
language skills. 
Morrow(1986), study titled as 'Effects Of Structural guidance in Story Retelling on 
Children's Dictation of Original Stories'  sought to determine if frequent story 
retellings with structural guidance could improve kindergarten children's use of 
structural elements in dictations of original stories and increase the oral language 
complexity of the stories. Treatments were administered to children once a week for 
eight weeks. After a story was read, the control group children (n = 44) drew a picture 
about it and the experimental group children (n = 38) retold the story individually to a 
research assistant. Story dictation pre- and posttests were administered. Analysis of 
covariance indicated significant improvement among the experimental group in 
dictation of original stories and in oral language complexity. Retelling proved to be an 
instructional strategy capable of improving children's dictations of original stories and 
oral language complexity within those stories. 
De Temple and Tabors (1996) carried out a research titled  ''Children's story retelling 
as a predictor of early reading achievement''. This study was conducted to explore 
the relationship between early language experiences and later literacy and school 
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achievement. They investigated the relationship between early book reading experiences 
and later narrative skills and whether these narrative skills were related to school 
measures of literacy and language. Results indicated that book reading experiences at 
home at age 3 ½ were positively related to storytelling ability at age 5 ½.  Mothers' 
reactions to texts were positively associated with story sense and non-pictured 
information.  Story retelling was associated with first grade reading and language skills. 
Story sense, emergent literacy and PPVT were found to be useful predictors of first 
grade reading abilities. The researchers stated that the best single kindergarten predictor 
of reading is emergent literacy. And the best model for first grade reading achievement 
combines emergent literacy, story sense, and a positive home literacy environment. 
Gudwin (2002) study titled '' A qualitative study of the perceptions of six pre 
services teachers [microform]: Implementing Oral and Written Retelling 
Strategies in Teaching Reading to Students with Learning Disabilities'' discusses a 
case study that explored how an oral and written retelling strategy in teaching reading 
comprehension to students with learning disabilities was used. A qualitative research 
design was used in the form of a descriptive case study approach. The study was 
implemented in four elementary schools, one middle school, and one senior high school. 
Data included written surveys, weekly audio taped and transcribed focus group sessions, 
written samples of retells, analysis of scores, checklists, surveys, and rubrics, as well as 
observation/debriefing. Findings showed that oral and written retelling strategy is a 
positive and productive strategy to increase reading comprehension skills, writing 
proficiency, vocabulary experiences, and oral language; encourage risk-taking and 
positive social interactions; and increase self-esteem. 
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Clanton and Geist (2002)conducted a study titled '' The effect of using written 
retelling as a teaching strategy on students' performance on the TOWL-2''.The 
purpose of this study was to determine if practice in written retellings that focused on 
the structural framework of narratives would enhance second grader's writing 
development as tested by the TOWL-2. This investigation used a Multiple Analysis of 
Variance procedure to examine the interaction effect of Teaching style (Traditional / 
Skill Based or Language / Whole Language based) and the use of a written 
retelling strategy to teach grammar. The main  questions to be discussed are: 
1) Do students who are taught reading using the written retelling strategy score better on 
the Test of Written Language? 
2) Does the written retelling strategy work better in a traditional classroom or a 
language based classroom? 
The study involved a total of 118 children from four writing process and four traditional 
classrooms. The classes were randomly assigned to treatment and control groups so that 
there were two traditional classrooms and two writing process classrooms in each of the 
control and treatment groups. A written retelling instructional strategy was conducted 
with the treatment groups over a 12-week period. Pre and post scores on the Test of 
Written Language-2 were analyzed by using a multiple analysis of variance 
(MANOVA). 
Results show that the traditional classrooms using the written retelling strategy did not 
show significant gains over the traditional classrooms that was a control group. 
Therefore, the written retelling strategy in this environment was not particularly 
effective. However,  the author  attributed  this deficiency to the  traditional teaching 
environment. He states " The Literature based / whole language classrooms that used 
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the written retelling strategy did show a significant improvement over the control group. 
This is the basis for the interaction effect of teaching style and written retelling.  
Stoicovy (2004) carried out a study titled ''Using Retelling to Scaffold English 
Language for Pacific Island Students ''.The study aimed  to explore  the role that 
retelling plays in scaffolding English as a second language for Pacific Island students. 
The participants were grade five students. For intervention, the teacher read stories. At 
the end of the reading, he distributed  individual copies of the legend and asked the 
children to read and retell to another one. The results  showed that learners overcame 
limitations in expressive abilities in terms of vocabulary, syntax, and idiomatic use of 
language. The target students found retelling strategy as so appealing and 
nonthreatening and at the same time helped them to learn their new language. As to 
tasks  of  written retelling, students told complete stories which reflects comprehension 
of  the original story, knowledge of story structure and internalization of vocabulary and 
sentence structure, mechanics of writing such as spelling and punctuation. The  present 
researcher  can point out  that retelling either written or oral is a successful strategy that 
helps developing  not only comprehension skills but other language skills as well. 
Larcy (2008) study titled ''Language Learning Through Retelling: The Reading-
Writing Connection' was carried out to present a sample retelling of a traditional tale 
to engage and help students respond to literature and make the reading-writing 
connection. Retelling of stories modeled by the teacher can inspire critical thinking and 
sound decision-making among students as they attempt to write their retelling. The  
written retelling task can motivate students to take a closer look at the text features, and 
offer new insights to the original material. Even if reading, modeling, interactive 
activities, and discussions in class are valuable, the teacher can go a bit further to 
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broaden the students'  choices, deepen their grasp, and sharpen their thoughts for their 
own writing. Thus, language learning becomes fruitful, fulfilling, meaningful and 
enjoyable. Both the teacher and students benefit from the activity as they explore 
innovative ideas, connect reading and writing in the context of the story, and create 
versions of their own. 
Aslan (2011) conducted a study titled ''The Impact of Direct Instruction and 
Cooperative Retelling on the Narrative Writing Skills of Upper Elementary School 
Children in the Inclusive Classroom'' to address the writing challenges experienced 
by many normally achieving students (NA) and students with learning disabilities (LD) 
in the inclusive classroom. This quasi-experiment study examined the outcomes of two 
technology-supported instructional interventions and an untreated control group with 
pretest and posttests, and posttest only, aimed at improving the narrative writing skills 
of cycle 3 (Grades 5 and 6) students. The first intervention was focused on the 
development of oral retelling skills using a direct instruction and a cooperative retelling 
(CR) method. The second intervention employed a direct instruction (DI) method. 
Embedded within each intervention was an additional weekly remediation session given 
to the LD students. Both interventions required participants to listen to podcasts of 
folktales hosted on the Internet site Voice Thread. The same site was used by the CR 
group to facilitate the cooperative retelling process.  
A total of 131 students, 57 Grade 5 and 74 Grade 6 students participated in the study, 
which lasted for 5 months. While the treatments differed in their theoretical foundations 




Two-way ANOVAs conducted on gain score data indicated that students in the CR 
conditions at both the Grade 5 and Grade 6 levels outperformed students in the DI and 
the Control groups on most variables. The impact of the Cooperative Retelling 
intervention was evident for both normally achieving and students with learning 
disabilities. The direct instruction (DI ) intervention did not have a significant impact on 
participants’ narrative writing skills. 
2.4 Studies related to the effect of written retellings on improving 
reading comprehension 
Bligh (1989) conducted a study titled ''The influence of the story impression method 
on narrative comprehension of junior high school remedial reading students'' to 
determine whether the use of story impression clues would be successful in developing 
schema and involving students in active reading in order to increase comprehension of 
narrative texts. Story impression clues are words or phrases taken from the story that 
reflect the characters, plot and setting. Subjects were 46 seventh, eighth and ninth grade 
remedial reading students. In a training session, students in the experimental group were 
shown how to use story clues to write  hypothesized story, use it to confirm and revise 
their predictions and to write a retelling using the clues. The control group hypothesized 
orally using the title, read the story and then wrote a retelling of the story. Over a period 
of six weeks both groups read four short stories, completed retellings and took a five 
statement inference quiz on each story. The Degrees of Reading Power (1983) test was 
used as a blocking variable. Analysis of variance revealed that students in the 
experimental group performed significantly better on the written retellings and the 
inference quiz than did the control group. Results suggest that using the "story 
impression" method does improve comprehension. So, the use of written retellings, the 
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engagement in reading and writing is responsible for the improvement in 
comprehension. 
Kuldanek (1998) conducted a study  titled ''The Effects of Using a Combination of 
Story Frames and Retelling Strategies with Learning Disabled Students to Build 
their Comprehension Ability''. The study employed retelling techniques  and 
incorporated direct instruction of story grammar to allow students to identify major 
story elements while strengthening oral language skills.  Its purpose  was to improve 
learners' written language ability and ultimately increase their comprehension. This 
strategy was reinforced through story framing which was modeled and practiced with 
10 learning disabled students (ranging in age from 6 to 7 and ranging in ability from 
beginning first grade to beginning second grade reading levels) to improve their written 
language ability and ultimately increase their comprehension. The participants  achieved  
great success in written language ability and increased their comprehension. 
Flynn (2002) conducted a study titled ''Dialogic Approaches Toward Developing 
Third Graders' Comprehension'' to investigate the impact of written retelling on  
grade three students'  comprehension. The students were asked for a written retelling of 
both narrative and expository forms to assess  comprehension growth. Written and oral 
surveys were conducted to determine if any change had occurred. Data collection 
included transcripts of audio tapes made during the sessions, written response journals 
of the students. Results indicated that the students with special learning needs improved 
the most. Students' questions and the level of higher order thinking statements 
increased. The students made more inter textual connections with narrative text than 
with expository passages. They gradually took a greater role in constructing their own 
questions and indicated that they saw themselves as leaders empowered in and by the 
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process. In regard to student attitude, 61.1% of the class believed that making a mistake 
was all right and a way to learn.  
 Alviar (2002) carried out a study titled 'Reading Comprehension of Cause-Effect 
Expository Text for Students with Language Learning Disabilities'' to examine the 
effects of retelling strategy on  achieving comprehension  of cause-effect expository text 
for students with language learning disabilities. Modes of presentation included oral and 
written retelling followed by Graphic organizer, and graphic organizer followed by oral 
and written. Analysis was quantitative, descriptive and qualitative in nature. Frequency 
of identification of main idea, cause and effect were measured. The study findings in 
this study highlighted the positive effect of retelling, both written and oral, on 
comprehension of expository text.  
  Donna ( 2008 ) experimental study titled'' The effects of substituting retelling for 
basal reader comprehension instruction on students in a sixth grade reading 
program'' was designed to examine the value and ease of use of written and oral 
retellings in a contemporary classroom setting. Students in two intact sixth grade 
reading groups, one made up of proficient readers and the other of less- proficient 
readers, participated in the study. The purpose of the study was twofold. First, it 
endeavored to determine if replacing existing group comprehension instruction and 
individual comprehension workbook assignments with retelling instruction and oral and 
written retelling practice would significantly impact the reading comprehension 
achievement of middle school students. Second, it sought to discover how retelling 
would affect the reading comprehension  achievement of students at different levels of 
reading capability ( proficient and less- proficient). 
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The retelling intervention lasted for five weeks with each group of students. Pre and 
post test reading comprehension achievement data were collected using three 
instruments: a standardized reading test, a curriculum-based measure, and a scale 
evaluating the quality of written retellings. An analysis of the data revealed that retelling 
was indeed an effective reading comprehension strategy. While statistical significance 
was not reached on all measures used, effect sizes reflected the practical significance of 
the retelling strategy. Both proficient and less-proficient readers benefited from the 
retelling instruction. The effects observed are particularly important because the 
strategy was implemented within an existing program without additional materials, 
costs, or disruption to the classroom schedule of either the students or the teachers. 
Schisler (2008) conducted a study titled '' Comparing the Effectiveness and 
Efficiency of Oral and Written Retellings as Strategies for Improving Reading 
Comprehension Performance'. It examined effectiveness and efficiency of three 
reading comprehension interventions on students represented in cumulative number of 
comprehension questions answered correctly, passage review condition, oral retelling 
condition, and a written retelling condition on reading comprehension performance. 
That is, the study examined the effects of oral  and written retellings as a strategy for 
improving both literal and inferential comprehension performance. The participants 
were five elementary-aged students. The results indicated that comprehension gains 
were made for all five of the students who participated in the study. The oral and written 
retelling procedures led to similarly greater gains in overall comprehension when 
compared to the passage review procedure. The oral and written retelling procedure was 
found to be the most efficient in terms of increasing comprehension performance. 
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Brack (2008) presented an Action Research Project titled as ''The Impact of 
Instructional Retelling on the Reading Comprehension Tests of  At-Risk Readers''. 
The purpose of this project was to determine if the use of instruction of retelling 
strategies would increase the comprehension scores of intermediate at-risk students.  
The participants were twelve students. They  were given a pretest in autumn 2007 with 
the Dynamic Indicators of Basic Early Literacy Skills (DIBELS)reading comprehension 
and a number of vocabularies were  measured. For  intervention, they received specific 
retell strategy instruction modeled by the teacher in expository materials including 
Coding Strategy, Paragraph Shrinking, and Active Reading Strategy. They practiced 
these retell  strategies utilizing visual cues and scoring rubrics to monitor their progress. 
They were post tested in the winter of 2008 to determine if their word gain would 
surpass the pretest in 2007. The results showed that the average word gain of the 
students of 2008  test was projected to be at least five words greater than the test of 
2007. In addition, retelling strategy instruction in expository articles resulted in an 
increase of reading comprehension as measured by the DIBELS. 
McGee (2009) implemented a case study titled '' Shifting from a Developmental 
Retelling Framework to Independent Reading and Retelling' This study used a 
qualitative case study design to explore how second grade students transferred a 
retelling for comprehension framework into their independent reading  for 
understanding, with particular attention to the steps employed and support evidenced for 
higher level thinking. Theoretical concepts included transfer of learning and scaffolding. 
Study participants, selected using purposeful sampling, included 12 second grade 
students from two classes in a K-5 public school in Arizona. Data was collected through 
focus group interviews and documents that included student work in the form of graphic 
Organizer (GO!) journal and shape GO! map worksheets, which revealed student 
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thinking about stories. Interpretational coding was used to uncover important themes. 
Study findings indicate that student responses changed after retelling instruction 
suggesting that students were able to transfer the framework. Findings also indicate that 
students engaged in higher level thinking through connections, comparisons, and 
assertions made within the framework’s elements. Implications for social change 
include change in teaching practice, which could provide second grade students a tool 
that builds reading comprehension and is transferable to individual reading. 
Wellman, Rachel Lipscomb (2009) conducted a study titled ''Narrative Ability of 
Children with Speech and Language Deficits and its Potential to Predict Later 
Literacy Skills''. The first objective of this study was to examine how three groups of 
children aged 3.25 to 6.5 years differ in narrative ability during the years of emergent 
literacy. These groups included children with co-morbid speech sound disorders (SSD) 
and language impairment (LI), children with isolated SSD, and typically developing 
children. The second objective was to determine if early narrative ability predicts 
reading and written language ability at school age (8 to 12 years). For intervention, the 
children were given a narrative retelling task before formal literacy instruction. The 
early narratives were analyzed and compared for group differences. Reading decoding, 
reading comprehension, and written language ability were later tested at school age, and 
regression was used to compare the results with the children’s early performance on the 
narrative task. The results showed that significant group differences were found 
between the group of children with co-morbid SSD and LI and the other two groups. 
Specifically, these differences included the ability to answer questions about the story, 
use of story grammars, and number of correct and irrelevant utterances. Syntactic and 
semantic measures such as mean length of C-unit, number of C-units, number of words, 
and number of different words were not significantly different. The early narratives 
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were predictive of literacy skills at school age. Measures of story structure and accuracy 
proved to be the best predictors of reading comprehension, written language, and the 
decoding of real words. Measures of syntax and lexical diversity were the best 
predictors of decoding nonsense words. To conclude, these results suggest that LI, and 
not SSD, interferes with a child’s ability to retell a narrative and answer comprehension 
questions. The results also suggest that narrative retelling is a useful task for identifying 
children who may be at risk for later academic problems in the areas of reading and 
written language. 
Gomwalk (2010) conducted a study titled ''Developing Junior Secondary School 
Students' Reading Comprehension and Written Composition Performances 
through Story Telling and Retelling '' to investigate the impact of storytelling and 
story retelling on secondary school students’ and composition performance. Two 
hundred and forty (240)  junior secondary school students from three selected schools in 
Pankshin Local Government Area of Plateau State were surveyed. A pretest-posttest 
design was used to gather data from the respondents. The mean test and Standard 
deviation analyses showed that story telling and retelling as teaching strategies can 
enhance or facilitate the performance of students in both reading comprehension and 
written composition. The findings thus revealed that story telling and retelling can 
enhance the language performance of secondary school students.  
2.5 Studies related to the effect of written retellings on improving 
reading comprehension achievement and  retention 
Gambrell,  Pfeiffer and Wilson (1985)study titled ''The Effects of Retelling upon 
Reading Comprehension and Recall of Text'' investigated the effects of retelling 
(free recall) upon the comprehension and recall of text information for 93 fourth-grade 
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students. Subjects were assigned randomly to one of two generative learning strategy 
treatment conditions: retelling illustrating. Subjects participated in four training sessions 
and one test session. For each of the four training sessions, subjects silently read a 
passage and then, according to treatment condition, either retold the important parts of 
the passage or illustrated the important parts of the passage. For the test passage all 
subjects silently read the passage, and then rendered a free recall. Two days later all 
subjects rendered a delayed free recall and answered 10 literal and 10 inferential 
questions about the test passage. Statistically significant differences were found on all 
measures of reading comprehension and recall (immediate free recall, two-day delayed 
free recall, and responses to literal and inferential questions) in favor of the subjects 
who received practice in retelling. The results suggest that retelling is a highly potent 
generative learning strategy and that retelling has direct, beneficial consequences for 
children's processing of subsequent texts. 
Moss, Leone and Dipillo (1997) stated in their study '' Exploring the Literature of 
Fact: Linking Reading and Writing Through Information Trade Books''  that 
written retellings allow children to play an active role in reconstructing expository texts.  
They require children to reconstruct materials they have read in their own form, which 
requires clear understanding of what has been read.  They serve as an assessment tool as 
teachers can see how much information was retained after reading or listening to a text.  
Additionally, they give teachers insights about children's knowledge of genre and their 
ability to organize information.  Moreover, they allow children to record their thoughts 
about the connections between their own lives and the books they are reading. 
Responding to stories can help develop problem solving and critical thinking skills 
essential to student's survival in the information age. 
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 Lin (2012 ) conducted a  study titled 'The Impact of the Retelling Technique on 
Chinese Students’ English Reading Comprehension' to examine the impact of the 
retelling technique on English reading comprehension for 126 Chinese students from a 
Taiwanese university. Sixty five students were assigned to the experimental group and 
61 to the control group. Both groups received the same learning content, but the 
technique differed; the experimental group had the retelling technique, while the control 
group had conventional techniques. All participants took reading comprehension pre- 
and post-tests, as well as a reading comprehension strategy questionnaire. The 
experimental group also wrote self-reports to describe their perceptions of using the 
retelling technique. The results show that retelling significantly improved the 
participants’ text comprehension at the level of overall meaning. It also helped them to 
learn general concepts during reading and to retain a synopsis of the story in their 
memory after reading. The participants using retelling could distinguish better than 
control participants between overall and specific ideas. They also performed better in 
drawing connections between pieces of information introduced at different parts of the 
text. However, retelling did not improve the ability of participants to remember details 
of expository texts. Based on these results, the study makes recommendations to 
integrate retelling in L2 reading comprehension instruction. 
2.6 Summary of the findings of  previous studies 
Having reviewed the previous studies, the researcher acquired valuable knowledge to 
enable her to reveal the written retelling strategy effects on developing reading 
comprehension achievement and retention. Concerning the first domain comprising the 
impact of written retelling on language skills in general, all the studies clearly indicated 
that the written retelling enhances all language skills. The majority of these studies 
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affirmed the strong effects of written retelling strategy on writing skill where there is a 
strong relation between reading and writing skills. In this concern, Morrow(1986) 
asserts that '' story retelling proved to be an instructional strategy capable of improving 
children's dictation''. De Temple and Tabors (1996) reveals that ''retelling is the best 
model for first grade reading achievement''. Denis and Gudwi (2002) proves that oral 
and written retelling strategy is a positive and productive strategy to increase reading 
comprehension skills, writing proficiency, vocabulary experiences and oral language. 
Stoicovy ( 2004) points out that "retelling either written or oral is a successful strategy 
that helps develop not only comprehension skills but other language skills as well''.  
Aslan (2011) states that ''the impact of the cooperative retelling intervention evident  on 
participants' narrative writing skills''. On the contrary, Clanton (2002) disagrees with the 
others when he stated that  written retelling strategy was not particularly effective in 
improving writing skill  and he  attributed  this deficiency to the  traditional teaching 
environment. 
As regards the second domain concerning the impact of written retelling on reading 
comprehension in particular, the results of the studies of Bligh (1989), Kuldanek (1998), 
Flynn(2002), Donovan (2002), Johnson (2008), Schliser et al. (2008), Brack (2008), 
McGee (2009), Wellman (2009) and Lawti  (2010) show that the use of written retelling 
enhances reading comprehension achievement among all ages and for all students 
whether they are good or impaired students. 
In the third domain concerning the results of the studies tackling the effect of written 
retelling strategy on improving reading comprehension and retention, five studies 
agreed upon the great role of written retelling strategy in empowering the students' 
abilities to retain (Free recall) the information of the text in order to use it to reconstruct 
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the text and comprehend it effectively. These studies are Gambrel et al. (1985),  Moss et 
al. (1997 and Lin  (2012). 
Concerning the participants of the studies, the previous studies were applied to all ages. 
Some of them were in kindergarten such as  Morrow (1986), De Temple (1996) and 
Wellman (2009), others were conducted  in elementary schools such as those of Clanton 
and Geist (2002) Johnson (2008), Schisler et al. (2008), Gambrell et al. (1985), and 
Moss et al. (1997), other studies were conducted in Junior Secondary schools such as 
those of  Bligh (1989), and Gomwalk (2012).The only study that was on University 
students was that of Lin (2012). 
In addition, the previous studies applied retelling strategies for all students whether they 
are impaired students such as those of  Gudwin (2002), Kuldanek (1998), Donovan 
(2002) and  Brack  (2008).   
All the previous studies agreed on the effectiveness of using written retelling strategies 
on improving reading comprehension and they were applied to all ages and for all 
levels. Therefore, the researcher was encouraged to conduct this research and was 
motivated to use an achievement test and interview as tools for her study. 
Different tools were used in these studies, which helped the researcher to choose the 
used two tools to conduct the current study. Some of the suitable tools used in the 
mentioned studies include achievement test such as those of Morrow (1986), Clanton 
and Geist (2002), Aslan (2011), Johnson (2008), Brack (2008), Gomwalk (2010) and 




To conclude, this chapter was divided into two parts: theoretical framework and 
previous studies. The theoretical framework was concerned with issues related to 
reading (such as definition, variations, strategies and advantages  of retelling strategy 
and history of telling and retelling), and other issues related to reading comprehension 
(such as definition, theories, sub-skills and levels of reading comprehension). 
The second part cited some previous studies that earlier researchers conducted in 
relation to WRS and reading comprehension or other skills. Finally, the researcher 

























The purpose of this study was to examine the impact of using written retelling strategy 
on improving ninth graders' reading comprehension. This chapter introduces the 
methodology followed throughout the study: the methods, the population, the sample, 
and the instruments used to answer the questions of the study. 
3.1 Research design: 
The researcher adopted the quasi-experimental design. Two groups were chosen as the 
participants of the study, an experimental group and a control one. The experimental 
group was taught reading comprehension by using written retelling strategy, whereas 
the control group was taught through the traditional methods. 
3.2 Sample of the study: 
The sample of the study consisted of (72) students distributed equally into the 
experimental group and the control one as shown in table (1). The two  groups were 
randomly chosen from a purposive sample from Amena Bent Wahab Secondary Girl 






Distribution of the  study sample 
Group Experimental Control 
Students' number in each group 36 36 
 The participants were almost similar in the economic, cultural and social level. 
They were almost equal in their general achievement as the statistical treatment of their 
results in the first term of the school year (2011-2012) revealed. They were nearly at the 
same level in their English language achievement in accordance with the statistical 
treatment of their results in the  first term- final exam of the school year (2011-2012). 
Moreover, they were equal in their previous learning in the reading comprehension 
skills. The age variable of the sample was also controlled  before carrying out the 
experiment as they were around 15 years old. 
3.3 Study variables: 
The study included the following variables: 
3.3.1 The independent variable: 
The independent variable of the study is the new teaching strategy represented by the 
written retelling strategy. 
3.3.2 The dependent variable: 





To achieve the aims of the study, the researcher used two tools: an achievement (pre –
post)test and a focus group interview. 
3.4.1 Achievement test: 
A pre-post achievement test was prepared by the researcher according to the criteria of 
the test specifications as shown in (table 2).  Moreover, below the test was refereed by a 
group of specialists to measure its validity.(See appendix1). 
Table (2) 
Table of test specifications 
Comprehension sub skills No. of items % 
Retention 5 42% 
Relating texts to personal experience  5 42% 
Expressing opinions 2 16% 
Total 12 100% 
 The table of  specifications was designed according to the general objectives of 
the test, the content analysis and the weight of each skill. 
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3.4.1.1 The general aims of the test: 
The test aimed at measuring the impact of written retelling strategy on the  subjects’ 
achievement in reading comprehension achievement. The objectives of the test were to 
examine the students' ability to: 
 retain information from the text while  the books are  closed, 
 relate text to personal experience and 
 express opinions. 
3.4.1.2 Test materials and items: 
Two passages were used in the test. Those were selected from The Oxford Primary 
Skills series ''Reading and writing'', which is designed to be used as supplementary 
materials with the main course book to develop reading and writing skills, and uses a 
balance of familiar and new language in different contexts. The first passage talks about 
the different kinds of food and the customs of eating around the world, while the second 
talks about one of the most famous composers  in the world ''Mozart ''.Every text has 
about 100 words. The texts are similar to those  in grade nine Palestinian curriculum in 
their length and difficulty. 
 The test contains  twelve items distributed among the four reading comprehension 
skills that the study aimed  to investigate (See appendix 1). Students were  generally 
familiar with such topics and vocabularies. Six items were assigned for each text and 
the instructions and explanations relevant to the test were  given to students by their 





3.4.1.3 The pilot study 
To maintain the validity and reliability of the pre and post test, a pilot study was 
conducted; a text was administrated on a random group consisting of (36) grade 
9students in Amena Bent Wahab Secondary school other than the experimental one.  
The results were recorded and statistically analyzed to measure its validity and 
reliability. The items of the test were modified in the light of the statistic results ( See 
appendix 1). 
3.4.1.4 Test Validity:  
Content validity addresses the adequacy and representativeness of the items to the 
domain of testing purposes. In this context, Mackey and Gass (2005, p.107), state'' 
Content validity refers to the representativeness of our measurement regarding the 
phenomenon about which we want information''. To make sure that the test was valid, 
the researcher used referee validity and internal consistency validity. 
A. Referee Validity: 
The test was refereed by a jury of experts in English language and methodology in Gaza 
Universities, in addition to experienced supervisors and teachers in UNRWA and 
Governmental schools. The items of the test were modified according to their 
recommendations.  
B. Internal Consistency Validity: 
Al Agha (1996, p.121) asserts that the internal consistency validity indicates the 
correlation of the degree of each item with the total average of the test. It also indicates 
the correlation of the average of each scope with the total average. This validity was 









sig. at 0.05 0.371 1. The text is about 
sig. at 0.01 0.688 2. Chinese food is delicious because 
sig. at 0.01 0.637 
3.In China, people don't think it's rude to…….,but 
they don't think it's rude to… 
sig. at 0.05 0.402 4.Chinese food is different from Palestinian in 
sig. at 0.01 0.757 5.Complete the following schedule 
sig. at 0.01 0.663 
6.The most delicious food in my opinion is 
(Chinese food / Palestinian food). That's because  
sig. at 0.01 0.482 7.Complete 
sig. at 0.01 0.766 8. Complete the fact file 
sig. at 0.01 0.817 9.Who is your favorite musician? Why? 
sig. at 0.05 0.387 10.What would you like to be in the future? why? 
sig. at 0.01 0.680 11.Who is your model in life? why? 
sig. at 0.01 0.588 12. Do you like Mozart? Why? 
*r  table value at df (28) and sig. level (0.05) = 0.361 
**r  table value at df (28) and sig. level (0.01) = 0.463 
Table (3) shows that correlation coefficient of each item within its question is 
significant at less than levels (0.01) and (0.05). It can be concluded the text is highly 
consistent and valid as a tool for the study. 
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3.4.1.5 Reliability of the test 
Mackey and Gass (2005, p.128) assert that the test is reliable when it gives similar 
results if it is administrated twice within similar condition. So, a pilot test was applied 
on a random sample of (36) students from Amena Bent Wahab Secondary  Girl School. 
The results were recorded and statistically analyzed to measure its reliability. The items 
of the test were modified in the light of the statistical results. To make sure that the test 
was reliable, the researcher used Kooder Richardson test and the split-half method. 
A-Split Half Method:   
Abu Hattab and Sadeq (1980, p.14) stated that split half method depends on splitting the 
test in two parts and calculating the correlation between the parts then making a 
correlation for the correlation coefficient by Spearman Brown Prophecy Formula. Table 
(4) describes Split half coefficient of the test domains. 
Table (4) 
 Split half coefficients of the test domains 
Split half coefficients of  the test domains Test Domains 
0.848 Total 
From Tables (4), the test is proved to be reliable. The Spilt- half coefficient is (0.848), 
which indicates that the test is reliable to be used in the study. 
B-Kooder Richardson (K-R20) relies on calculating the percentages of the correct 
answer to the items  on the variance of every item. Table (5) describes (K-R20)  for the 




(K-R20) coefficients of the test domains 
(K-R20) Test Domains 
0.801 Total 
The results show that the reliability coefficients of the achievement are acceptable 
because they are 0.80. This means the test is reliable and valid to apply. 
Difficulty Coefficient: 
This represents  the percentage  of the failing student to the total student who answered 
the test. The difficulty factor of a test was computed according to the following equation 
(O`dah, 2002, p.125): 
Difficulty Coefficient = 
No. of failing student 
X 100 
the total students who answered the test 








Difficulty coefficient for each item of the test 













Total difficulty coefficient 0.32 
Table (6) shows that the difficulty coefficient wobble between (0.25-0.41) with total 
average (0.32). This means each item is acceptable or in the normal limit of difficulties 








Discrimination coefficient means that the test has the  ability to differentiate between 
the high achievers and the low ones. The discrimination factor of a test item is 
computed according to the following equation  (O'dah, 2002, p.127): 
Discrimination 
Coefficient = 
No. of the students who have correct  
answer among the high achievers 
__ 
No. of the students who have 
the correct  answer among the 
low achievers 
No. of high achieving students No. of low achieving students 
Table (7) shows the discrimination coefficient for each item of the test. 
Table (7) 
Discrimination coefficient for each item of the test 













Total  Discrimination coefficient 0.49 
Table (7) shows  that the discrimination coefficient wobbles between (0.29 –0.69) with 
total average (0.49). The  results indicate that  each  item is acceptable or in the normal 
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limit of discrimination according to the viewpoint of specialists' assessment and 
evaluation(See appendixes 1). 
3.4.2 Focus Group  Interview: 
The researcher carried out a focus group interview with the experimental group 
students. This  interview  took place after the experiment had been completed. The 
purpose of the interview was to explore students’ opinions towards the written retelling 
strategy. In addition, it aimed at eliciting the positive and negative sides of this strategy. 
The researcher also used the information she got from the interview to boost the pre-
post test results. 
3.4.2.1 Content of the interview: 
The interview handled the following points: 
1.  The  participants' feelings and impressions towards using the written retelling 
strategy in learning reading comprehension. 
2. The aspects that the participants liked and/or disliked about utilizing written retelling 
strategy in learning reading comprehension. 
3. The participants' attitudes towards keeping  using written retelling strategy in the 
future. 
4. The effects of using retelling strategy learning reading comprehension on the 
participants' learning, thinking, personality and co-operation with  peers. 
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3.4.2.2 Steps of conducting the interview: 
The researcher divided the participants in the experimental group into six groups, each 
including six participants. Then, the researcher interviewed each group separately to 
elicit their reflections on utilizing WRS in learning reading comprehension text. After 
that, the researcher classified the answers of the interview questions into domains 
according to the research questions. 
3.4.2.3 Validity of the interview: 
To ensure the validity of the interview questions, the researcher distributed it to (12) 
juries from the Islamic University, Al Aqsa university, UNRWA and Government 
English Supervisors and teachers. All agreed on the suitability of the questions in the 
interview card (See appendix 2). 
3.5 Controlling the variables 
To assure the accuracy of results and avoid any marginal interference, the researcher 
tried to control the following variables before conducting the experiment. 
3.5.1 Age variable: 
The researcher recorded the students' ages from their school files at the beginning of the 
school year (2011-2012).  The mean and the standard deviation were calculated for each 
group, and then  a T-test was used to measure any statistical differences. Table (8) 






T-test results of controlling age variable 
Variable Group N Mean Std. Deviation T Sig. value sig. level 
Age 
Control 36 14.421 0.260 
0.962 0.339 not sig. 
experimental 36 14.476 0.226 
“t” table value at (70) d f.  at (0.05) sig. level equal 2.00 
“t” table value at (70) d f.  at (0.01) sig. level equal 2.66 
Table (7) indicates that there are no statistically  significant differences at (0.05) level 
between  the experimental and control group due to the age variable . 
3.5.2 General  achievement variable: 
A T-test was used to measure the statistical differences between the groups due to their 
general achievement. The study subjects' scores in all subjects in the first term 
examination of the school year (2011-2012) were recorded and analyzed. 
Table (9) 
T-test results of controlling general achievement variable 
Scope Group N Mean 
Std. 
Deviation 
t Sig. value sig. level 
general 
achievement 





experimental 36 755.583 170.446 
“t” table value at (70) d f.  at (0.05) sig. level equal 2.00 
“t” table value at (70) d f.  at (0.01) sig. level equal 2.66 
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Table (9) shows that there are no statistical differences at (0.05) between the 
experimental and the control group due to the general achievement variable. 
3.5.3 General achievement in English language  variable: 
T-test was used to measure the statistical significant differences between the groups due 
to their general achievement in English language. The subjects' scores in the first term 
test of the school year (2011-2012) were recorded and analyzed. 
Table (10) 
T-test results of controlling English achievement variable 










Control 36 15.972 1.920 
1.080 0.284 not sig. 
experimental 36 15.472 2.007 
“t” table value at (70) d f.  at (0.05) sig. level equal 2.00 
“t” table value at (70) d f.  at (0.01) sig. level equal 2.66 
Table (10) shows that there are no statistical differences at (0.05) between the 
experimental and the control subjects due to the  English general achievement variable. 
3.5.4 Variable of previous reading comprehension learning: 
To make sure that the sample subjects are equivalent in their previous  reading 
comprehension achievement, the researcher applied the pre-achievement test. The 
results of the subjects were recorded and statistically analyzed using the T-test. Table 
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(11) below shows the mean and the standard deviation of each group in reading 
comprehension  previous learning. The analysis of the results indicates  that there are no 
statistical significant differences between the experimental and the control groups at 
(0.05) level. 
Table (11) 
T. test results of previous reading comprehension learning 








Control 36 13.569 5.277 
0.735 0.465 not sig. 
experimental 36 14.583 6.370 
“t” table value at (70) d f.  at (0.05) sig. level equal 2.00 
“t” table value at (70) d f.  at (0.01) sig. level equal 2.66 
 
3.6 Statistical Analysis Procedures 
The   pre and post test data were collected, computed, and analyzed by using Statistical 
Package for Social Science (SPSS). The significance level used was 0.05. The following 
statistical tests were used: 
1. Spearman correlation was used to determine the internal consistency validity of 
the evaluation criteria of the test. 
2.  Kooder Richardson: (K-R20)and Split Half Method were used to test the 
reliability of the test items. 
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3. T. Test independent samples was used to control the interferential variables and to 
measure the statistical differences in means between the two groups due to the 
study variables. 
3.7 Description of the intervention: 
The researcher designed a material titled ''written retelling strategy material'' to be 
implemented in grade 9 in Amena Bent Wahab Girl school in Rafah .This intervention 
is a combination of reading comprehension strategy training and written retelling 
activities. The intervention lasted for 10 weeks. During the first week, the participants 
were familiarized with the new reading  strategy and trained how to use it. Then, 
students were taught the last ten reading comprehension texts in English For Palestine 
grade 9 by using the new strategy. Students were organized  in  groups to share  ideas  
and to achieve social interaction. The teacher-researcher role was to facilitate any 
difficulty the students faced. 
3.7.1 Content of the intervention's material: 
The content of the material was chosen, organized and modified according to the nature 
of retelling strategy and the students' abilities and level. Ten reading lessons from 
English For Palestine 9 were chosen for conducting this experiment. Each lesson needed 
forty five minutes. The intervention was implemented in the second semester of the 
scholastic year 2011-2012 as from 4
th
, March to 4
th
, May 2012.  The researcher used 
two external texts which equivalent to the texts  of the English For Palestine 9 student 
book in their difficulty and level  to be applied as  pre- posttest. 
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3.7.2 Validity of the intervention' material: 
The material was refereed by a group of specialists, including professors of English 
language teaching(EFL) methodology, supervisors of English language and some 
experienced English teachers. Moreover, the researcher implemented a pilot study  to 
decide on the most suitable way in teaching written retelling strategy, as well as to 
observe the students' motivation towards using a new strategy of  learning reading 
comprehension. 
3.7.3 The purpose of the intervention: 
The general aim of using the intervention  is to enrich learners' reading comprehension 
skills and retention which is represented in skimming and scanning information from 
the text,  relating text to real life and expressing opinions. 
3.7.4 Objectives of written retelling strategy: 
The objectives of written retelling strategy were as follows: 
1) Skimming for gist or general idea in the text. 
2) Scanning for specific information or notes  from the text and remember them. 
3) Relating text to personal experiences or real life situations. 
4) Expressing opinions towards people or situations in the texts and similar real 
situations. 
3.7.5 Steps of reading comprehension and written retelling strategy: 




3.7.5.1 Pre reading phase: 
a- The researcher asked  students general questions about the text making  use of the 
title and the accompanied pictures. The purpose of this activity was to help the students  
predicting the content of the texts and to provoke  their relevant schemata. 
b- The researcher explained the new words to reduce the level of obstacles that face  
students in achieving  reading comprehension. 
3.7.5.2 While reading phase: 
a-The researcher asked students to skim the whole text silently in order to get the main 
idea. 
b -The researcher asked students to answer questions about specific details using 
scanning and writing the answers down. It is worthwhile noting that these activities 
were done  while  books  were closed to  investigate students'  immediate retention 
ability.  
3.7.5.3 Post reading phase: 
a-The researcher asked students to close their books and notebooks. 
b-The researcher asked students to answer questions prepared according to retelling 






















This chapter includes the study findings concerning the research hypotheses. 
4.1 The first  hypothesis: 
The first hypothesis is stated as ''There are  statistically significant differences at 
(α≤0.05) in the level of  reading comprehension achievement among students who learn 
reading comprehension through written retelling strategy(experimental group) and those 
who learn reading comprehension through traditional methods  (control group).''To 
examine this hypothesis, the researcher calculated the mean and standard deviation of 
the experimental group's results on the post-test of reading comprehension skills. 
Independent samples T-test to measure whether there were statistically significant 
differences between the experimental and control group in the post-test concerning 
student's ability to retain information, relate information to their real life and express 
opinion. 
The results as outlined in table (12) below show that the mean and the standard 
deviation of the experimental group are (26.00) and (9.292) but those of the control 
one are (15.931) and (6.547) and (t) computed value is (5.315) while tabulated (t) 
value at (0.01) is (2.66). This means there are  statistically significant differences at 
(0.01) between the control and experimental group in all abilities and the total degree 
of each ability in favor of the experimental group. This means that teaching reading 




T-test independent sample results of differences between experimental and control 
group in the post test. 












Control 36 7.681 3.094 
Relating to real 
life 




Control 36 5.472 3.278 
Expressing 
opinions 




Control 36 2.778 0.731 
Total 




Control 36 15.931 6.547 
“t”  table value at (70) d f.  at (0.05) sig. level equal  2.00 





To calculate the size effect the researcher used Eta square "η
2
 " by using the following 









 + df 




The size effects of these two tests are outlined in table (13). 
Table (13) 
The table references to determine the level of size effect (η
2
) and (d) 
Test 
Effect volume 
Small Medium Large 
η
2
 .0.0 .0.0 .000 
D 0.2 .00 .00 
The results outlined shown in Table (14) below assure the effectiveness of using written 
retelling strategy in reading comprehension texts. Implementing the effect size equation, 
the researcher found that the effect size of retention and relating to real life is large but 




"t" value, eta square "η
2 
" , and "d" for each ability and the total degree
 





Retention 5.134 0.274 1.227 Large 
Relating to real life 5.283 0.285 1.263 Large 
Expressing opinions 3.149 0.124 0.753 Medium 
Total 5.315 0.288 1.271 Large 
 
4.2 The second hypothesis: 
The second hypothesis is stated as follows: 
''There are statistically significant differences at(α≤0.05) in the level of  retention of 
information embedded in the reading text among students who learn reading 
comprehension through written retelling strategy(experimental group) and those who 
learn reading comprehension through traditional methods (control group)''.To answer 
this hypothesis, the researcher used T-test to measure the significance differences. Table 
(15) below shows that the mean and the standard deviation of the experimental group 
are(12.181) and (4.253) and that of the control one are (7.681) and (3.094) and (t) 
computed value is (5.134). This means that there are statistically significant differences 




T-test differences between the experimental and the control groups in the post test 
in retention sub- skill 












experimental  36 12.181 4.253 
 
4.3 The third  hypothesis: 
''There are  statistically significant differences at (α≤0.05) in the level of  relating texts 
to personal experiences  among students who learn reading comprehension through 
written retelling strategy(experimental group) and those who learn reading 
comprehension through traditional methods (control group)''.To answer this hypothesis, 
the researcher used T-test to measure the differences. The results outlined in table (16) 
below show that the mean and the standard deviation of the experimental group are 
(10.486) and (4.656) whereas those of the control one are (5.472) and (3.278) and (t) 
computed value is (5.283). This indicates that there are big differences between the 
control and experimental group on the level of relating text to personal experiences in 






T-test differences between the experimental and the control groups in the post test 
in   Relating text to personal experience  sub-skill 







Relating text to 
personal experience 







experimental  36 10.486 4.656 
 
4.4 The fourth hypothesis: 
''There are statistically significant differences at (α≤0.05) in the level of expressing 
opinions  among students who learn reading comprehension through  written  retelling 
strategy (experimental group)and those who learn reading comprehension through 
traditional method (control group).''  To answer this hypothesis, the researcher used T-
test to measure the differences. Findings in table (17) below show that the mean and the 
standard deviation of the experimental group are (3.333) and (0.765) while those of the 
control one are (2.778) and (0.731), and (t) computed value is (3.149), which assures 
that there are a no big differences between the control and experimental group on the 






T-test differences between the experimental and the control groups in the post test 
in expressing opinions sub- skill 









Control 36 2.778 0.731 
3.149 0.002 
sig. at 
0.01 experimental  36 3.333 0.765 
 
4.5 Focus group interview Findings: 
In the participants' answers to the first question of the interview which is stated as ''How 
did you feel while learning reading comprehension through retelling strategies?'' all the 
groups assured that learning reading comprehension by using WRS is an amazing and a 
very useful experience. Some students said that ''We are very interested and WRS 
enable us to understand the text as a whole then answer questions without returning to 
the text ". Most of the students assured that using WRS in learning reading 
comprehension helped them to get rid of their fear of  learning English, especially the 
reading skill. Consequently, the results of this question assure the effectiveness of using 
WRS in teaching reading comprehension. 
In their answers to the second question of the interview which is stated as ''What things 
did you like most about retelling strategy on learning reading comprehension?'', the 
majority of the students agreed that the things they liked most were: 
- Answering the questions while the books were closed. 
- Co-operative work. 
- Relating the new information with their real life. 
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These results support the validity and efficiency of using WRS in teaching reading 
comprehension. 
In their responses to the third question of the interview which is stated that ''What things 
you didn't like about WRS as a technique of learning reading comprehension?'' all the 
students asserted that there is no any  negative thing in WRS as a strategy in teaching 
reading comprehension. This result confirms the effectiveness of using WRS in 
teaching reading comprehension. 
The fourth question of the interview which is stated as ''Would you prefer that your 
teacher keep using this technique while teaching you reading texts? If yes why?'', in 
their responses all students answered positively and  agreed that they prefer using WRS 
in learning English because it enabled them to: 
-  distinguish between the main ideas and the supportive ones. 
-  relate what they have learnt with their real life situations. 
-  express their opinions. 
-  retell the paragraph effectively. 
-  retain the information from the text in order to ask the questions. 
-  relate the new information with their real life. 
-  Improve their imagination and creativity. 
-  activate their brains. 
The findings of this question prove the effectiveness of using WRS in teaching reading 
comprehension. 
Finally, in their answer to  the fifth question of the interview which is stated as ''How 
did the experience of using WRS to learn reading comprehension affect your learning? 




The students' responses were as follows: 
-WRS improved their level of  learning English. 
-WRS enriched their vocabulary. 
-WRS improved their ability to write. 
 Thinking: 
-WRS activated their brains and memory. 
-WRS enabled them to think chronologically. 
-WRS strengthened their creativity. 
-WRS enabled them to synthesize the information of the texts and judge it. 
 Personality: 
- WRS empowered their personality. 
- WRS Strengthened their self –confidence. 
- WRS enables them to express chronological and correct opinions. 
 Co-operation with peers: 
- WRS creates a very strong relationship between the learners. 
- WRS helped them overcome fear and shyness problem. 
The findings of this question affirm that WRS is an effective strategy in teaching 
reading comprehension. 
4.6 Summary: 
In conclusion, this chapter shows the results of the four questions of the study and the 
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Chapter  V 
Discussion of the findings, Conclusion, and Recommendations 
Introduction 
This chapter discusses and interprets the results of this study. It summarizes the 
conclusions that were drawn in  the light of  the study findings. Moreover, the 
researcher suggests some recommendations which can be valuable for syllabus 
designers,  supervisors, teachers and researchers. 
5.1 Interpretation  of  the results of the first hypothesis: 
''There are statistically significant differences at (α≤0.05) in the level of reading 
comprehension achievement among students who learn reading comprehension through 
written retelling strategy(experimental group) and those who learn reading 
comprehension through traditional methods  (control group).'' 
The results concerning hypothesis one indicated that the (t) computed value was greater  
in all skills in the total degree of the post test than the tabulated (t) value in the pretest. 
This means that there are significant differences at (α≤0.01) and (0.05) between the 
experimental group and the control one in  favor of the experimental group. There was 
also a significant difference between the means of both groups in favor of the  
experimental group, whereas the mean of the experimental group was (26.000) and to 
the  total degree of the test and the mean of the control group was (15.931). According 
to eta square "η
2 
", and "d"  values, it was observed that the effect size of the two sub-
skills named retention and relating to real life is large while in the third skill, expressing 




The researcher has attributed these findings to the students' attitudes towards written 
retelling strategy as the students confirmed in the interview that they were very 
interested in learning reading text through written retelling strategy. That is because it 
gave them the chance to think of the information in the text and decide which the most 
important ideas are and why. Then they can relate the information in the text to their 
real life situations. Finally, they can form their opinions and express them 
freely.Moreover, this strategy put students in  the position of responsibility as they feel  
that  they have to generate the whole issue  in a new form coloured with their own 
thoughts  and  understanding. This feeling heightens their concentration and analytical 
thinking. 
 In addition, WRS is a productive means of learning. These findings are in line with 
Nation’s ideas (2009, p.2) that language learning occurs through four strands. These 
strands are(A) meaning focused input (B) meaning focused output (C) language focused 
learning (D) fluency development. He explained that when a learner wants to produce a 
certain material, he fill gaps in his production by utilizing his previous knowledge and 
deep thinking in addition to using  language productively. In the same concern which 
highlights the role of learning through output activities(writing and speaking),Swain 
(1995) suggests  three functions of output “(1) the noticing function (2) the hypothesis 
testing function (3) the  meta linguistic (reflective) function.” The noticing function 
refers to the stage  when  learners  observe gaps in their  production. The hypothesis 
testing function refers to the stage when learners try out  something then confirms or 
modifies it on the  basis of feedback. It is concluded that using written retelling strategy 
has positive effects on language learning in general and on reading comprehension 
achievement. The results of this hypothesis conform to the findings of the previous 
studies whose results proved the effectiveness of WRS on improving reading 
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comprehension achievement and performance. Some of those studies were conducted 
by Goodman (1982), Bligh (1989), Kelly (1998), Flynn (2002). (See pages 35-42). 
5.2 Interpretations of the results of the second hypothesis: 
''There are statistically significant differences at (α≤0.05) in the level of  retention of 
information embedded in the reading text among students who learn reading 
comprehension through written retelling strategy(experimental group) and those who 
learn reading comprehension through traditional methods (control group)''. 
The findings of hypothesis two show that the (t) computed value was greater in  
retention sub skill  in the  degree of the post test than the tabulated (t) value in the pre 
test. This means that there are significant differences at (α≤0.01) between the 
experimental group and the control one in favor of the experimental group. Moreover, 
the mean and standard deviation of  the experimental and the control groups' results 
indicated that there were significant differences between both groups in favor of the 
experimental group, whereas the mean of the control group was (7.681) and in relation 
to the score of the questions  related to retention and the mean  of the experimental 
group was( 12.181) . The effect size in this domain is large. 
To explain this positive result, the  researcher raises the idea that  retention means  
keeping  information in mind and recalling it when  needed and as  students are  aware  
of  their  urgent need  to recall the information to manage the  task of  written  retelling 
without opening the books, they give  more attention and concentration  to keep  
everything in mind. In addition,  as  students worked in groups, each  could fill in the 
gaps of  the missing points  from  his classmate who  might be able to retain  different 
points.  All these interpretations were  highly supported by the students' answers to the 
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interview items in which they announced that using written retelling strategy challenged 
them to remember the important information in the text, so they concentrated to 
understand everything in order to keep it in their minds. Therefore, using written 
retelling strategy in teaching reading texts improved student's ability to retain the 
information they had already learned in the text and consequently it improved reading 
comprehension.  
The hypothesis results agree with those of many studies such as that of Gambrell, 
Pfeiffer and Wilson (1985), which investigated the effects of retelling (free recall) upon 
the comprehension and recalling of text information. The results of this study showed 
that there were statistically significant differences on all measures of reading 
comprehension and recalling (immediate free recall, two-day delayed free recall, and 
responses to literal and inferential questions) in favor of the subjects who received 
practice in retelling. The results suggest that retelling is a highly potent generative 
learning strategy and that retelling has direct, beneficial consequences for children's 
processing of subsequent text. 
 Similarly, Lin's (2012), study results showed  that retelling significantly improved the 
participants’ text comprehension at the level of overall meaning. It also helped them to 
learn general concepts during reading and to retain a synopsis of the story in their 
memory after reading. 
5.3 Interpretations of the results of the third hypothesis: 
 ''There are  statistically significant differences at (α≤ 0.05) in the level of  relating texts 
to personal experiences  among students who learn reading comprehension through 
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written retelling strategy (experimental group) and those who learn reading 
comprehension through traditional methods (control group)''. 
The findings concerning hypothesis three indicate that the (t) computed value was larger  
in  relating texts to personal experiences skill in the total degree of the post test than the 
tabulated (t) value in the pre test. This means that there are significant differences at 
(α≤0.01) between the experimental group and the control one in favor of the 
experimental group. Moreover, the mean and standard deviation of the experimental and 
the control group's results indicated that there was a significant difference between the 
means and standard deviation of both groups in favor of the experimental group 
whereas the mean of the control group was (5.472) and the score of the questions related 
to relating texts to personal experiences skill  and the mean of the experimental group 
was (10.486).  
The effect size in this domain is large. The researcher attributed these findings to the 
nature of written  retelling strategy which means reproducing a previously gained input 
in a  new form combined  with one’s  own schemata product or the  previous experience 
of learners. It is not only a matter of recalling, summarizing or paraphrasing. 
Consequently, students  found  themselves in need  of  fulfilling this task and  activating 
their brains to link what they had read with things they had already known  or available 
in their own world. It is an active mental  process to reconstruct the text  that supports 
full comprehension of the already read material. This explanation is supported by 
students' opinions in the interview who assured that using written retelling strategy in 
learning reading texts let them think about every idea and try to connect it to what they 
had already known about this issue. They also pointed out that the task increased their 
understanding of the text and consequently achieved better comprehension. 
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The result of this study conform with the findings of the study titled ''Retellings of 
literature and the comprehension process conducted by  Goodman, Y''(1982) in 
which the researcher found that differences among retellings stem from varying 
schemata and experiences brought to the reading. The more relevant the text  is to the 
reader, the more accurate the retelling will be. In addition, retelling provides an 
opportunity for the reader to present his/her ideas to the world and to rehearse, integrate, 
modify and add to comprehension.  
5.4 Interpretations of the results  the fourth hypothesis: 
''There are statistically significant differences at (α ≤ 0.05)in the level of expressing 
opinions  among students who learn reading comprehension through  written  retelling 
strategy (experimental group)and those who learn reading comprehension through 
traditional method (control group).'' 
The results concerning hypothesis four indicate that the (t) computed value was larger  
in   expressing opinion skill in the total degree of the posttest than the tabulated (t) value 
in the pre-test. This means that there are significant differences at (α ≤ 0.01) between 
the experimental group and the control one in favor of the experimental group. 
However, the attained difference between the results of the experimental and the control 
group low; it did not exceed (0.5). Adding to that, the effect size in this domain is 
medium. The researcher  has attributed this to the consideration  that expressing opinion  
is one of the higher order thinking skill or critical thinking skills which requires  
students to judge what they read on levels of language and thoughts and  to express their 
opinions in all issues. This sub-skill is not always mastered by low achievers or average 
achievers.  Consequently, students faced difficulties when putting together the facts and 
information found in the text or illustrations and coming to a conclusion about what it  
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means. However, the students asserted in the interview that using written retelling 
strategy empowered their personality and enhanced their ability to express their 
opinions without fear or hesitation. 
The result of this study conform with the findings of the study conducted by Flynn 
(2002), which investigated the impact of written retelling on  grade three students'  
comprehension. Results indicated that the students with special learning needs improved  
and students' questions and the level of higher order thinking statements increased. 
5.5 Conclusions: 
WRS is a very potent and pivotal strategy in teaching language and reading 
comprehension skills in English as a foreign language in Palestine. Learners' ability to 
retain information from the text, to relate texts to their knowledge and experiences and 
to express their opinions of what they read was notably increasing through the written 
retelling strategy. Moreover, class environment was highly motivated and full of 
students' participation, co-operation and production. The development that the target 
learners achieved is an indicator for teachers to utilize written retelling strategy in their 
reading classes to get benefits. 
The researcher of this study concluded that WRS has unlimited benefits  in raising the 
level of reading comprehension. These benefits are as follows:  
- It had the superiority over the traditional method of teaching reading 
comprehension. 
- It created a very active and co-operative learning environment. 
- It empowered the students' ability to retain information from the text. 
- It activated students' brains and enhanced their thinking skills. 
:6 
 
- It enabled students to use their own background knowledge and experiences to 
make connections. 
- It improved the  students' ability to judge the texts and express their opinions. 
 
5.6 Recommendations: 
In the light of the current study findings, the researcher offers the following 
recommendations to the different parties concerned in the teaching of English, namely 
teachers, supervisors, course designers and researchers. 
5.6.1 Teachers are recommended to: 
- Familiarize themselves with such a strategy  and train their students to use it, 
- Pay more attention to the different means and strategies to develop 
comprehension skills, and 
- Attend the training courses that enable them to use modern and effective  methods 
and strategies in teaching reading comprehension. 
5.6.2 Supervisors are recommended to: 
- Prepare and distribute instructional materials that increase teachers' awareness of 
written retelling strategy and highlights the importance of using this strategy in 
teaching  reading  comprehension, 
- Hold training courses to the teachers in order to enable them to utilize WRS in          
-        their classes, and 
- Include written retelling questions in the exams so as encourage teachers and 
students to focus on this strategy. 
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5.6.3 Course designers are recommended to: 
- Provide the text books with written retelling activities, and 
- Produce guiding material to equip teachers with the needed knowledge to use   
written retelling strategy and other new strategies and techniques. 
5.6.4 Recommendations  for further studies: 
In the light of the study findings, the researcher also suggests the following : 
- Conducting studies based on using written retellings to develop the other English 
language skills. 
- Conducting studies based on using oral retelling strategy to develop all English 
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The Islamic University of Gaza 
Faculty of Education  
Department of English Teaching Methods 
MA Program 
Consultation Form of an Interview Card 
Dear Dr. , …………………………………. 
The researcher Reem Al manyrawi is carrying out an M.ED thesis entitled  
The Impact of Using Written Retelling Strategy on Improving Reading 
Comprehension Achievement And Retention For Ninth Graders  In 
Palestine 
The purpose of the pre – post test  is to examine the effectiveness of using retelling 
strategy on enhancing reading comprehension achievement  . 
  I would be so grateful if you could provide me with comments on : 
1- the suitability of the questions to the purpose of the pre – post test . 
2- the comprehensive and clarity of the questions . 








Referee's name : 
……………………………………………. 
Thanks in advance 
The researcher ,,, 






Operational Definitions of the Terms : 
1.Written Retelling   : 
Morrow (1989, p.40) defines retelling as '' post reading or post listening  recalls in 
which readers or listeners tell what they remember either orally or in writing''.  
The researcher  defined it  as an active mental thinking process that enables the learner 
to re produce the already read material in a new written form. While doing that, a 
learner has to retain what she/he has read, discover relations, fill in the gaps in his/her 
own understanding, combine his/her previous information and adds his/her opinions to 
generate a new born material.  
2.Retention: 
 The  ability to recall or recognize what has been learned or experienced. 
It included skimming and scanning activities . 
3.Strategy: 
The researcher defined the strategy as a process with specific objectives that involves 
many steps to solve a problem. It includes planning, executing, monitoring and 
modifying the target techniques to achieve the objectives. 
Research questions: 
          To achieve the purpose of the study, the research addressed the following 
questions: 
The Principal  Question: 
'' What is the impact of using written retelling strategy on improving reading 
comprehension achievement and retention  for the ninth graders in Amena Bent Wahab 
Secondary School?      
 The following minor questions emanated from the above principal one : 
1- Are there statistically significant differences at (α≤0.05) in the level of reading  
comprehension achievement among students who learn reading comprehension through 
written retelling strategy (experimental group) and those who learn reading 
comprehension through traditional methods  (control group)? 
;: 
 
 2-  Are there statistically significant differences at (α≤0.05 )in the level of retention of 
information embedded in the reading text  among students who learn reading 
comprehension through written retelling strategy (experimental group ) and those who 
learn reading comprehension through the traditional methods  (control group) ? 
3-Are there statistically significant differences at (α≤0.05) in the level of relating  texts 
to personal experience among students who learn reading comprehension through 
written retelling strategy (experimental group) and those who learn reading 
comprehension through the traditional methods (control group) ? 
 4. Are there statistically significant differences at (α≤0.05)in the level of expressing 
opinions among students who learn reading comprehension through written retelling 
strategy (experimental group) and the students who learn reading comprehension 






















Depending on Your understanding of the text titled '' Eating round the world '' answer 
the following questions  
1. The main idea is 
…………………………………………………………………………………………..... 
2. What are the ideas that you admire in? 
………………………………………………………………………………………….....
…………………………………………………………………………………………..... 
3. What do you know about Palestinian food ? 
………………………………………………………………………………………….....
…………………………………………………………………………………………..... 
4. What have you learnt about Chinese food ? 
………………………………………………………………………………………….....
…………………………………………………………………………………………..... 
5. Which in your opinion is more delicious ,the Palestinian or Chinese food  Justify ? 
………………………………………………………………………………………….....
…………………………………………………………………………………………..... 
6. Complete the following schedule : 
Palestinian food Chinese food 
 Use chopsticks and sometimes 
Spoons .  
 Put the serving dishes in the  
Middle of the table.  
 When  your bowl is empty, 
Someone gives you more food. 













Depending on Your understanding of the text titled '' Making music ''  answer the 
following questions  
1. Complete: 
Title :……………………………………………………………………………….….. 
Main idea :……………………………………………..……………………………… 
2. Complete the factfile : 
Name……………………………….  Father's name ………………...……………….. 
Place of birth……………………….  Date of birth………………………………...… 
Country …………………………….  Family…………………………………...……. 
Played………………………………. Wrote……….……………………………..…..  
Travelled……………………………. Died………………………………..…...……..     
3. Do you like Mozart ? Why ? 
………………………………………………………………………………………….....
…………………………………………………………………………………………..... 
4. Who is your favorite  musician ? Why ? 
………………………………………………………………………………………….....
…………………………………………………………………………………………..... 
5. What's  your Father's job  ?                                                                                   
…………………………………………………………………………………………..... 














Depending on Your understanding of the text titled '' Eating round the world '' answer 
the following questions 
Retention  





2- Chinese food is delicious because:  
1) ………………………………………………………….…………………………  
2) ……………………………………………………………………………………  
3) ……………………………………………………………………………………  
 
3- In China, people  don't think it's rude to ………………………………………..……. 
…………………………………………………………………………………………….   
but they do think it's rude to …………………………………………………...………… 
…………………………………………………………….………………………………  
 
Relating to own experience:  








5- Complete the following schedule : 
Palestinian food Chinese food 
 Use chopsticks and sometimes 
Spoons . 
 Put the serving dishes in the  
Middle of the table.  
 When  your bowl is empty, 
Someone gives you more food. 
 When you are full , you put your hand On 
your bowl. 
 
Expressing opinions : 
 













Depending on Your understanding of the text titled '' Making music ''  answer the 
following questions :- 
Retention: 
1- Complete : 
a)The title of the text is:  
…………………………………………………………….………………………………  
b)The text is talking about :  
…………………………………………………………….………………………………  
2- Complete the fact file : 
Name: ……………………………………..……  
Father's name: ………………………………..…  
Place of birth: ………………………………..…. 
 Date of birth:…………………………………… 
Country:………………………………………….  . 
Family:………………………………………….. 
Played:……………………………………..…….      
Wrote:………………………………….…………  
Traveled:…………………………………………..   
Died:……………………………………………….                              
Relating to own experiences: 
3- Who is your favorite  musician ?  
…………………………………………………………….………………………………  









5-  Who is your model in life ?  
…………………………………………………………….………………………………  
Why? …………………………………………………………….………….……………  
Expressing opinions  
6- Do you like Mozart ?  
…………………………………………………………….………………………………  
…………………………………………………………….………………………………  















Focus group interview 
The Islamic University of Gaza 
Faculty of Education  
Department of English Teaching Methods 
MA Program 
 
Consultation Form of an Interview Card 
 
Dear Dr. , …………………………………. 
 
The researcher Reem Al manyrawi is carrying out an M.ED thesis entitled  
 
The Impact of Using Written Retelling Strategy on Improving Reading 
Comprehension Achievement And Retention For Ninth Graders  In 
Palestine  
The purpose of the interview is to check the students, opinions and attitudes towards their 
experience of learning reading texts through retelling strategy . 
 
  I would be so grateful if you could provide me with comments on : 
1- the suitability of the questions to the purpose of the interview . 
2- the comprehensive and clarity of the questions . 
 






Referee's name : 
……………………………………………. 
Thanks in advance 
The researcher ,,, 





Focus group interview  












3- What things didn’t you  like about retelling strategy as a technique  of learning 





4- Would you prefer that your teacher keep using this technique while teaching you 





5-How did the experience of using retelling strategy  to learn reading comprehension 









































1. The story  is about .................................................................................... 
2. Salah El-Deen was born in ....................................................................... 
3. Salah  Eldeen was fighing against ……………………………………… 
4. The  most famous battle Salah El Deen led against  the crusades? 
 
Relating  to own experience 
1. If  you had been in Salah ElDeen’s position ,What would you have done ? 
2. Suppose that one day  you  found an enemy of you I need of your help  what would  
you  do ?  why? 
 
Expressing own opinion 





Salah Eldeen  was a great leader because 
a-he united the Muslim people. 
             b-he won  Hitten battle. 



























 1.The text is about ............................................................................................................. 
2.  Mohammad  (peace be  upon him) gave Abu Baker the name ''Al-Siddiq'' 
Because .............................................................................................................................. 
3. What did Abu Baker do when Abu Jahl attack Mohammed ? 
5. Complete: 
a- Bilal was Islam's first  ……………… 
b- After Mohammad's death,Abu Baker became …………. 
Relating  to own experience 
1.Suppose that one day  you  see someone attacks your friend.  what would  you  do ?  
why? 
2. What are the features of real Muslim? 
Expressing own opinion 





2- Abu Baker Al Siddiq was a great man and a great Muslim because …………………. 
……………………………………………………………………………………………
3- Do You think  that 

















1.The text is talking about ………………. 
2. Complete: 
  a- Animal life breaths in ……………and breaths out …………….. 
  b- Plants and trees use ……….from the sun to break down the ……….. 
and use  ………….to grow . 
  c- …………..  is essential for animal life. 
  
3.How much does one tree produce oxygen ? 
…………………………………………………………………………………………… 
4. What is the effect of rising CO2? 
…………………………………………………………………………………………… 
…………………………………………………………………………………………… 
Relating  to own experience 
 
5. Do  people  in Palestine  use  plants  to cure when someone  is  sick?  Name some   
and their uses. 
…………………………………………………………………………………………… 
…………………………………………………………………………………………… 
Expressing own opinion 






















1. The text is a ……….  . 
2. The first situation is ………………………………………… 
3. The second situation is ……………………………………… 
4. The third situation  is  …………………………………………. 
5. The fourth situation is …………………………………………. 
 
Relating to own experience 
6. Has ever a fire broken out in your or in a neighbor’s  house ? 
…………………………………………………………………………………………… 
7. How did you  behave? 
…………………………………………………………………………………………… 
8. When  you do something wrong,do you  tell your  parents / teacher ?Why? 
…………………………………………………………………………………………… 
…………………………………………………………………………………………… 




Expressing opinions  

















Match the names with the activity  
No Name  Activity 
1 Hanan and other members built the school wall 
2 Rosa  Packs food and medicine 
3 Ben and others Reads for  children 
 
Relating  to own experience 




























a-……………..  people were killed in World War 1 (1914- 1918), while 
…………people were killed in World War 2  (1939 – 1945). 
b- United Nations was created  …………… city in  ……………..  1945 by its first 
…………… members. 
c-Today, there are ………UN  members and ………..official language are 
used:……….., ………….,  ………….., ……………., ……………, ……………. . 
d- UN carries action under its  ……………. . 




f- Some of the agencies in the UN are  : 
……………. ,  …………………,  ……………………  .    
Relating  to own experience 
2. Which UN agencies  Support  Palestinian refugees? 
…………………………………………………………………………………………… 
…………………………………………………………………………………………… 
3. How do UN agencies  Support  Palestinian refugees? 
…………………………………………………………………………………………… 
…………………………………………………………………………………………… 
Expressing own opinion 



















1. The  title of the text is …………………… 
2. The Upset's problem is………………………….. 




Relating to own experience  
4. Have you manage if you have the same problem with your family ? 
…………………………………………………………………………………………… 
…………………………………………………………………………………………… 
Expressing opinions  






























1. Complete : 
Text is an email from ……………………. 
Lucy's email address is ……………………………………. 
Yasmeens' email address is ……………………………………. 
Yasmeen travelled to  ………………..but Lucy travelled to …………… 
Lucy's family arrived China since ………………..and lived in ……………….. .  It is a 
very  …………… city about……… millions people. 
 
Relating to own experience  
2. Have you ever travelled abroad ? 
…………………………………………………………………………………………… 
3. If yes, have you enjoyed it ? 
…………………………………………………………………………………………… 
 
Expressing opinions  
4. Do you like to live outside your country? why ? 
…………………………………………………………………………………………… 
…………………………………………………………………………………………… 




















This text is taken from ………………………………….. 
This month, Science Magazine reported …………….. talked to Dr. ……………, 
Professor of  ………………   . 
2. List some of the new  developments in Medicine mentioned in the text ? 
…………………………………………………………………………………………… 
…………………………………………………………………………………………… 
Relating to own experience  
3. If you were  disabled. How do you manage ? 
…………………………………………………………………………………………… 
4. How do you behave with the disabled ? 
…………………………………………………………………………………………… 
Expressing opinions  
5. What is your opinion in the bionic arms invention. Why ? 
…………………………………………………………………………………………… 




























The type of the text is …………………………….. 
The story appeared in the ……………………….. 
2. What are the main characters of the story ? 
…………………………………………………………………………………………… 
…………………………………………………………………………………………… 
3. Retell the story ? 
…………………………………………………………………………………………… 
…………………………………………………………………………………………… 
Relating to own experience  
4. Describe the place around you? 
…………………………………………………………………………………………… 
…………………………………………………………………………………………… 
5. Have you ever been a member of any group of volunteers?Explain  
…………………………………………………………………………………………… 
…………………………………………………………………………………………… 
6. If you lived in a dirty street, what would you do to change it ? 
…………………………………………………………………………………………… 
…………………………………………………………………………………………… 
Expressing opinion  
7. What is your opinion in the principal's situation ? 
…………………………………………………………………………………………… 
8. The principal says '' If everybody everywhere did something similar , our world 
would be a much more beautiful place''. 
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